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•During the period February 1, 19 7U through January 31. A975 we had 
the opportunity to.wpric with your bureau in the' design, ijipi^entatiai 
and' evaluation of a State-wide strategy for the inservice education of 
selected middle 'school teachers toward the develownent of ^ faculty insert- 
vice progrBJis in Career Education. 

Ihe attached report suirriHrizes the activities urtclert^en and 
provides the basi's for follow-up evaluation to be undertaken dujp^ng the 
period February 1, 1975 through January 31, 1976* 

The support provided by your bureau ^d the coc^erating colleges 
and universities has contributed to th^, developnent of a unique relation- 
ship among agencies and ijDStittrtions' of secondary and higher education. 
Early evidence indicates that our* .cooperative efforts have mde a 
significant contribution to the process of infusing career education in 
the programs of N®7 Yori< State schools. 

We are currently involved in a .fo]^Iow-up evaluation of the training 
efforts .during 19?3-?U and 197U-75\ while plai^ning the 1974-75 training 
sessions. 'We look forward to our continued association during this 
third and final cycle. * < 
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VtbnaoAi} 1, 1974 and concZuxLLng Jarwuviy 3/,./97$. The ^tpont aon^uU 
Oj$ |J>cve pa>tt6 : 1) /intAodacJxon^ 2] ^imnaAy .o,^ tht p^o.^-ZmtUutt 
pzn.iod, 3) 4tanma/ti/*0|J .^/le >cn6>€ciate poAlod, 4) 6umaAij t/ie po^^-" 
imtitatt^pzAiod, and 5) ^uuma^y and ^e.cormtnda.tion6 ba^^d on thl(> 
n.tvioi'O, Vo^itionJb thAA^^tpo^t have been cempiZtd* ^^om tlit {^lut 
and second IntMAm ^Q.pojU6 (Jane 30 and Aaga6<t'3/, 1914) a^^appwp^te 

Tht In^titxXt appKaclatu tka> oppo^itiinity to loo^k wi;th p^n^onntt 
at the. State, Education VtpoAXmtnt, the, collage, iite^y and i^ith team 
0^ pa/itLcyipant^ acA066 the, 6tatt* 




vamle, 
Re^exi^ch A^6ociate, 
ComeZl Jn^tiMjuCt ^oa 'Re^eaxck^'Ond 
Ve,vtlopme,nt in OccdpaXional EUucatLon 



Introduction 

The idea of career education has-been generally accepted ^by parents, 
Qommunity, students, and many educators. "The concept .is viewed as having 

potential to encounter a problem of society, that is to increase ^ 

' ' ^ / 

meaninqfulness of education to a personally satisfying adult caifmr role, 

V ^ 

Major policy statements from federal, state and local levels guide 
efforts towaiyi implementation of career education within school curricula. 
In New York State, ^ the basic challenge for career education was delineated 
in the Occupational Education Regents Position Paper #11 (1971) . The 
need for a "career consciousness throughout the educational system" 
was defined as necessary if comprehensive progreims,. early childhood 
through adulthood, were to evolve within educational institutions in New 
York Stat^. Identification of key ages further emphasized the 
comprehensive scope of the position, beginning at school entry and leading 
through the various developmejital levels of decision-making. 
J Ia-J.ight of this policy, unmet personnel needs were defined. 'The 
Bureau of Insfervice JBducation, Division of Teacher Education and 

Certification, Office of Higher Education of the iievj York State Education 

f 

Department" identified inservice and/or staff needs in the state Plan of 
Action for'EPDA Part F, Section 553 in which personnel ftieeds are addressed 

. • - " ' • / . ■ 

To meet these needs, the Cornell Institute for Occupational Ed\:^cation 
Ifctibmltted a proposal to develop, in cooperation with th6 Bureau of In- 
service Education, State Education Departm^t, a statewide str,ategy to 
implement the Career Education concept. The approach was a strategy of 
change tiirough a thr^e-year cycle of staff development beginning With a 
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^Qcus on elementary school personnel the first yedr, followed by middle 
.school personnel the second year and finally, secondary level personnel 
the third year; The participants were viewed as "change agents." 
Reflecting Goodlad, teams of teachers r administrators and other personnel 
from individual schools were to be catalysts for ^something cOcin to a 



"ripple effect" in extending career education. Figure 1 summarizes , the 



I 



strategy design. 



r. 
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This final report addresses the second cycle of the career education . 
^ institutes d^ing^the period of February 1, 1974 throu^ January 31, 1975. 
The focus of the second cycle was the middle school or grade levels 
remging frhm five through nine. 



Pre-Institute l^riod; Program Preparation Summary 

Major goals of this strategy were deiiheateii as the training of 
approximately 325 teacher/staff leaders in about 50 teams as chemge agents 
for the infusion of career education^ and to encourage the incorporation 
of career education within teacher education progxains at the preservice 
eind graduate levels. To meet these goals, eleven cooperating sites at •> 
seven SUNY colleges ^d fotir private colleges were identified l?y the 
state Education Department as hosts* for the career education inservice 
institutes. Two teacher educators were selected as directors and co- 
directors at each college. The sites 'and .dir^cfeor^ included: 



SUNY Albany, Albany, NY 

* Dr. Nelson J. Armlin, Director 
Mr. Charles F. Graber, cb-Director 

sue Brockport, Brockport, NY 

Dr. Edgar J. Tulloch/ Director* 
Dr. Jack R. Dudley, Co-Director 

sue Buffalo, Buffaj-o, N^ ^ 

Dr. Richard J. McGowan, Director 
Dr. Duane Monger son, Co-Director 



sue Plattsburgh, Plattsburgh, NY . , 

'Mrs*. Eileen M. Wardner, Director 
D?:. Kenneth Ho^ltzel, Co-Direetor 

Elmira College, Elmira, NY 

. Dr* Francis Brady, Director 
»^Dr. Jerome Whalen,- Co-Director 

Pace University, New Yorlc, NY 

Dr. Ruth Fer^son, Director ^ 
Dr. Phil Lewis,, Co-DirectcThy;,^ 
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sue Fredoiua'r F'redoniay NY 

\ Dr. Joseph M. O'Connell, Director 
'Dr. Philip Morse, co-Director 

sue Oneonta, Oneontd/ 

Dr. Richard Knudson, Director 

Mr. Donald Starkweather, eo-Director 

sue Oswego y Oswego, NY 

Dr. Douglas^Aldrich,. Director 

Mr.. Thomas Fitzgibbons, eo-Director 



Pace UMversity, Pleasantvilley NY 
' ( Westchester Oainpus) ^ 

Df. Fred 'Bunt, Director ^* 

Dr. Frank Thompson,, eo-Director 

e. W.' Po'st College, 'Greenvale, NY , 

Dr. Julia Deear^o, Director 

Dr. Constant Mfidon, Co-Director ' 



ClOE conducted six training, sessions and/or conferences for^ th$ 
twenty-two directors. The first sessibn waS largely organizational in 
nature. Introductory presentations reviewed the EPDA strategy and basic 
model components in terms of the 1974 Twiddle school effort-; Implementation 

procedures, format and operationalization of the summer institutes were 

/ 

aiso emphasized. ' ^ * • 

« 

The second session focused on the' middle ■ school as a- unit,, the VEA • 
regional career education projects and potential links between the two 
efforts, implications of the ch^ge process and the unifying concepts 
within career education. The third session emphasized the decision-making ^ 
process, tfie 'curricular infusion process, sample eomprehensive curricula 
and career' education in perspective. - 

' The role of the coiranunity within career education was the iDasic 
concern of the fourtft session. A presentation by a. representative VEA 
regional coordd^-nator, a field experience a sharing of resourfces. and models 
and presentation^ and discussions by NAB' s personnel constitutes the 
agenda., . ' , ' 



Ik- 
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, The fifth session einphasized information management and sources/ pro- 
gram evaluation, program objectives and criteria. The final session 
addressed areas a4idt/or concepts needing emphasis such as the 'self # group 
dynamics, and the ohange-agent role plus other .necessary clostire activities. 

In addition, individual sessions with, the respective directors were 
^eld on the- campxas of Pace-We^tchester and Oneonta by CIOE staf £. As these 
sites were hot formalized at the onset of the training sessions, a need - 
for a day of individualized focxas and consulting was necessary for up-dating, 

Participan^t goals emd objectives, criterion references and organizing 
centers with minor revisions from the elementary cycle, were distributed 
and discussed dtiring the pre-institiite period. 

Materials , One appro4ch to providing logistical support was dissemination' ■ 
*"of materials relevant to car.eer education in the middle school. These 
materials included: . . ^ ^ • , 



-Antonellis, G. P;. , et. al. 

CrossTDiscipiine Plaiming , 1973. 



-Bailey, Larry J. and'Stadt, R. W-. 

Career Education; New Approaches to Human Development , 197 3 . 



- Deciding;, A Leader's Guide 
CEEB. 



; -High, Sidney C. Jr. and Hall, L. • - 

^/ / ' Bibliography in Ccirfeer Education ,- 1972. 

c '•' ♦ 

!f, {' <-Hoyt, K; E., et. al. 

. f \ - CAreer Education in Middle/ Junior High School , 1973. 

. t ^ ■ . , • . ' / • 

• -Stadt, R. , et. al. ^ 

Managing Career Education Programs , 1973. R " ' Ift 

ERiC " -Deciding; Stuaent Booklet ' 
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In addition to the aforementioned texts, several resotirce listings 
*were distributed including the- following: 



^1 



-Listing of microfiche. * - , 

-Reference lists of print materials (2) . 
-Selected references for Career Education (CVTE-Ohio) . . 
-Instructional Materials Resource List, 
-Listing of r^epresentative Career Education' curriculum 
materials (3) • » 
-Listing of resource personnel. 
-Listing of community^ reso\irces. 

'-Collection of sample approaches for internal evaluation 
Of institutes. 



Several reprints of articles, or portions of articles were also 
disse(Dinated. These included: 

* 

-The Learning Center . Robert Norton. • 

^ - Using Community Resources , in .Career Education . Robert Norton*. 
* - > 

-Role of state Education Department in Promoting 

' Effective School-Industry Cooperative Programs . Robert Ullery. 

-Selected (articles from Stevenson and from CVTE materials. 

^ 4 

-Advisory Committee for Career Education. ^ 

Also prepared and distributed were two cfuidfis with applicability to 
career education programs: ' / , . • 

-A Guide for the Field Trip Technique in Career Education. 
^ -Asfeessment.of Career Education Ctirriculum Materials. 



Selected samples of the disseminated materials and goal statements 
constitute- Appendix B. 



1 



no 



\ Summary Evaluation ^ T^e directors and co-directors were asked to judge 
components of the total training series on^a five-point scale - l^podif ^nd, 
5==exoellent, The mean ratings from six veteran directors ^d ^l^even 
new diiTectprs are summairized in Figure 2. ' ^ • 



Figure 2 

Summary of Mean Ratings of Program Components 
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The sessions addressed information, skills, and resources . ^ * 

necessary for effective performance *as a director/co-,director.. ^3^.6 

* * . » / 

Presentations Und aptivities that processes, models,., relevant 

theories, information and concepts within C<treer Education^ 

addressed performance effectiveness as a direotor/co-director . 3.4 

Overall selection of personnel to Siddress and serve as . .. , 

consultants at the sessions. -3.6 

Materials and procedures directly related to the management 

of summer institutes. ' s ^ \ 3.7 

Communications between directors/co-directors emd CIOE st$ff . . 4.0 

Support from CIOE during this organizational pre- institute 

period. ' ^ . . 

Currici^liam and concept materials: 

a) bibliographies, references and resotirce lists. ^ 4.3 

•bl article and information reprints. . • 4*. 3 

c) suggested schematics and models • * • ' 4.2 

d) team/participant objectives. • 4.1 

e) criterion references* , 3*8 

f) 'learning centers. 3.6 

General climate of the meetings during the sessions. 4.2 



OVERALL MEAN 



3.9 
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In response to the question) "As of June 6', 1974, how do you rate 
your readiness as a: director/co-director?" , the mean readiness rating by 
new directors was 4.1, The^eteran directors r^ted their readiness at 
4.2. . • ' 

Three open-ended ?;eactions were requested in terms of assigtance/ 1 
emphasis and recommendations. The Responses, after categorization and 
synthesis constitute Appendix A. ^ ^ , , 

Based on the^eedback, the six training sessions seemed to have 

* S ^ X 

generally provided -the infonnation, skilly, resources, activities, 
Consultants and mat^dals that directors, and co-directors ^^rcelved as* 
being riecessary for institute Implementation during the summer. » 
Communications, support and meeting atmosphere were rated as satisfactory. 
Perhaps the fact that both new and* veteran directors rated their' 
readiness foi the summer at over'fpur suggests that the major goal of the 
training • sessions was indeed achieved. , ' 

Three recommendations emerged for the third cycle. One was for a two 
or three day director conference in February with interim communication 
by phone and itiail followed by a final wrap-up one-day session in May. 

The second recommendation was to provide a forum for director ex- 

'change of ideas, resources, and strategies with each director being given 

an opportunity to demonstrate, share, display and/or present; 

^ * *' ^ * 

i , ' . * ' ' • 

t* The third recommendation that emerged from director ^ee^^ack was the 

need to carefully examine participant selection for the thi,rd cycle. 



Participation was ^ as a' team representing a middle school (approximate 

* * ' • , . •* 

4 ' 

grade ;Levels 5-9) ; Institute experiences were gene^^lly plam>ed to ^ 
provide skills, and mqtivation for participant acceptance of a change- 

role in their home schools. Administrative support was required in 

_ - ' - ' . .J 

of five^dam/of participation during the summer. A ,cilmulative experience 





inclu^B^BMBporteunity for each team to submit a staff-development 
proposal fojr-a mini-grant. Administrative support for the proposed 
inservice activities and subsequent released time was also required. 
, The elev^n'Hnsti-tutes scheduled their five-week workshop as follows: 
• . • •' June 24-July 26" 



* C. W. Post 
vr Elmira 



July 1-August 2 \ 

Brockport 
Plattsburgh 
Fredonia^ 
Pace-Manhattan 
Buffalo 
Pace-Westchester 



July 8-August 9 ^ ' j 

. ' - < » " ' > %. 

«* • 

o ' ^ Albany ' • - 

^ Oswego 

Oneonta ' , ^ 

.Two visitations were made to each of the eleven sites by the GIOE. 
s.taff with <the ^^.urpose o^^llerving as third-party evalua tors and of -pro- 
viding logistical support and adviseijient^ - 

The visitations provided opportunity fdr participation by the Cl|^ 
staff , in the ips^tute's scheduled program whenever directors felt such input 



was appropriate. These formal inputs' totaled six and included presenta^^n^^^ 

group discussion and sjtiall group work. As third paijty evaluators, the - 

visitations provided opportunity- for discussion and^in\:erchange with 

participants and .directors at each' site to det^nnin^ effectiveness of - 

_ * , ' c 

program in terms of outcomes.. - ' 

" • ' ' , ' ^ ' r ' . 

4 ' * 

Summtoy Profile of the Eleven Sites . In general, the teams at the eleven 
institutes represented a cross-section of disciplines including home, 
economics, music, social studies, math, science, language arts, library 

plus other areas. Thpr^ vere few guidance co\anselors as team mefKbSrs 

a t^tal of twelve at the eleven sites.' Directors at ail eleven 
, institutes encoiiraged th^ participation of administrators with at least 
two sites having reported that a "special administrators day" had been set 
aside. Generally, the teams expressed^ a sense of having the support of 
their respective administrators to some degree. Three sites had 
administrators' as working teeuft members . 

' Directors ^at each of^ the eleven ^ites incorporated a system of in- 
ternal evaluation into their prjograms. This immediate and systematic 
feedback aided directors JLn the every day planning, and decision-making. 
Eighty per cent of the directors utilized feedback forms to be completed! 
on a regular basis - usually weekly.. In addition to forms, directors pro-^ 
vided opportunity for informal feedback either with the teams as a whole 

; 

or with elected representatives. The re^naining twenty per Cent ^ 
» . * 

recognized feedback as inherent witdiin institute tasks. Group sessions, 
were an* integral part of these tasks. * 



-11- ' 



Institute Period; Program Implementation Sij^t^ry" ^^ ^ 2 

Diiring the Summer / '-328 middle school educators' attended 'five-week 

career education institutes at the eleven site?. Figvire 3 summarizes the 



enrollment 'at each site* 



I ^ Figure 3 ' . 
EPDA Institute SiMmary * Tabulation 



InstJLtu^ 


Number 
of Teams 


MumDer px 
Participants 


Counties Represented 


Albany / 


. '6 


31 


5 


Brockport 


5 


30 


2 - ". 


Buffalo 

1 . 
Elmi-ra 


6 


.33 


2 


5 


31 


3 


Fredonia 


5 


28 


2- 


Oneonta 


6 


'31 


4 


Oswego 


. 5 


26 


3 


Pace-Maiihattan 


6 


26 


. 3 


Pace-Westchester 


6 


33 


3 


Plattsbtirgh 


6 


30 


3 


C. W. Post 


5 


29 


1 


TOTAL 


61 


328 


31 
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Group dynamics serve as a vehicle for feedback whether ^uch a focus 
was planned or impromptu. Time was devoted to group relationships at. 

all institutes to ' t^ng/dlgree; The majority of directors focused the 

-> ^ * 

* interrelationships of the grpup on , tasks which demanded' the emergence^ 

of dynamics among team members ♦ * • ' ^ 

Arti^culation within th^ summer institutes was aimed at three 

ai:^diences : ,* 1) regional VEA career education coordinators, 2) 1B73 

elemeritary EPDA teams., and 3) faculty and staff of the host^ institution. 

In nine of the institutes, VEA> coordinators cooperated with the 

4 : ' ^ . 

career education workshpp to some degree. The extent of involvement by 
the VeX directors varied witlS'n each institute. In about fifty^per 
cent of these sites, VEA coordinators presented and attended as requested.' 
In the remaining fifty per cent, the local VEA coordinators pla 
greater role by working closely with the EPDA effort especially with 
those teams within their respective projects. ^Two of the eleven' in- 
stitutes have- no VEA project in their locality. 

Articulation between the 1973 elementary teams and the 1974 middle 
school teams has been a concern at nine institutes. One of the institutes,, 
was in a new geographical area, from last year, therefore had no 1973 



resources. 

At each site other members of the faculty and staff of the host^ 
institution were invited to participate in the summer workshop. . 
Appropriately r veteran directors tended to exparwi^ the roles of their staff 
that had been stimulating and supportive of the concept during the 1973 
cycle. 
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All directors planned for follow-up to the 19^4 participant^ *in- 
oluding total group meetings , team meetings , conference participation * 
and consulting. ' . ' * : 

At thirty-seven per cent of ..the sites implementation of career / 
education at th^ pre-service level has advanced in varying degrees. For 
example, 'two sites have included •competencies in career education as 
part of the programmiAg for elementary levels. Two siteS have indicated 
that preservice i*student teaching" has incorporated career education to 
some extent with one of these, off ering definitive experiences. One site 
is offering a credit; undergraduate course in career education for English » 
majors. Another site is requiring modules of career education Witihin the 
preservice program. At about sixty-three per cent of the sites, t±e 
implementation of career education at the preservice level is not promising • 

Ii^ several, of tJiese instances, the mere logistics of implementation appear 

_ - * 

to'be t±e -greatest detriment. Generally, tJi^ need is verbally acknowledged', 
but the decision-makers at the institution do not rate it as first, priority . 
At the present time, emphasis at teacher preparation institutions is with 
delineation of competencies within preservice programs* Thiis concern, 
coupled witJi the shri-nking econoftiic market for educators, hcis created a 
sense of diminution for importance of tJie career education concept by 
decision-makers. Many directors, and otSiers involved with Career education, 
do address the concept within their classes. In several easels,^ they have 
submitted plans for undergraduate courses to address tJie concept although 
to date fw have been implemented. Generally, graduate courses in career 
education are offered ^t the majority of the sities suggesting a greatel: 
degree Of acceptance for the concept at the graduate level. 



o \ 



At sixty- four per cent of the sites, dicactSr^* sensed that a change- , 
agent role acceptance^was beginning to emerge. At^* the regaining, thirty -six 
per cent, the directors' found acceptance to les$er and varying degrees, 
^ • Other. concerns also eii[iergea during_^ l^e. institute period, ^ These included 
team make-up, cognitive aspects of decision-T^haking, career guidance as a 
resourc|i^ * the application of infusion and change-agQnt t!>rocess, 

Post-Ins titute Period: Program Outcomes and Follow- Up Summary 

-0 " _^ t^. 

Each pairticipating, team had the opportunity to submit *a proposal to 
the 'State Education Department for a miiu-grant (up to $100Q) to aid in 
staff ' develoEOT^nt within career education at the home school. .The pro- • 
posal was the resultant 6f institute experiences, and .the grant was to 
• be used in helging the *^am serve as change agents in extending the 
concept of career ' education. The staff "(5f" CIOE assisted SED personnel 
in the evaluation o^ the mini,-grant proposals. , Approximately seventy 

s 

per cej^ of the proposals were acceptable with ml^or revifaons after the ^ 
initial review. Clarity of intehtioijs was usually the basis for pro- 
posal adjustments. CIOE per^sonnel held telephone consultations and work 
sessions with directors and/or participants as requested to aid in 

revisions. < « 

^ '. Directors identified (Product Identification Form, App?(ndix C) pro- 
duct outcomes that they deemed worthy of note at the conclusion of the . 
institute. These were compiled into .a "Product Flyer" and distributed to 
each in^itute. A copy constitute^ Appendix D. 

The Career Educatibn Concept Inventory was administer^ to the 
participants a€ a majority of t^i? sites. The means from 1974' and 1973 have 

^ . ;•• 4 ■ 

little over-all variance The results are summarized in Figure 4. 
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Participants of the 1974 cycle had a mean of over one point lower than 

1973 participants on^ item 15. Middle school personnel found that "Within 

career education pr;3grams, educational institutions are charged with place- 

ment services for^^ll students whether graduates or drop-outs" to be less 

consistent with thfe concept of career education than did elementary personnel 
• - - ^ 

Co;iversely, middle school personnel found the following items to be 

more consistent (over one mean point) with the career education concept 

than did elementary personnel: * * , ' * 

"Career education goals dif^r from general education goals 
in that the student learns .of himself in relation to society." 

'•Implementation of the career education concept requires a 
major reorientation of local, state and national educational' 
gpal statements." , v 

These differences on the three items may be attributable to a different 
orientation, to educa'tion of middle school personnel, or to the redefining ^ 
of career .education over the span of a year. There tended to be greater 
awareness of the concept by second cycle participants due in part to the 
emergence of career education literature and products. 

A Directors* Follow-Up Conference was held on November 7-8, 1974 in 

Syracuse. There were two general purposes for the conference. One was to, 

« 

provide an opportunity for directors/codirectors to report on thdir respec-^ 
tive institutes in terms of follcw-up plans, an" effective workshop program 
component and a problematic workshop ccHnponent. The other goal was td 
provide an opportunity through small group sessions to make recoi\jmendations* 
^s to concerns that had emerged throughout the cycle » 

The first session was devoted to sharing and exchange amoiTg directors 
of the eleven sites. The second session was devoted to small groij^ work 
arvd large group interchange. The recommendations are synthesized as 
follows \ i . • ' 



Area #1 : ' Redorflmend ways S^ETD/CIOE can best help directors and what they 
• perceive as being needed if involved with CyCle III. ^ 

^ ' J Problems . - Recontmendations 

' - . ' . ^ " 

!• ^The initial annduncement. / statement in the announcement indicating 

^ that an "ideal" team "be given prioi;ity. 



/ 



, 2. The timing of the announcement in terms 

/ of-March 1-ihitial mailing; April 15- ^ 

I application deadline;. May IS-acceptance 

/ date. • ' ^ 

3. Reach more teachers by press announcement 
in-NYSTA, UPI , etc.. , ♦ 

4. Indicate that em interview with teams 
and/or principals may be required. * 

P ■ 

5. ' More detailed description ot, program 
t requirements (change, staff development) 

in ^announcement arid orientation 



J literature. 

2. The tradning sessions 1. One extended session (up to three days) 

for diifectors. plus one follow-up session to share 

ideas, plans, etc. — or mail follow-up 
or* exchange. 

2. -Provision of information, bibliographies, 
V ^ , / material reviews ate with previous 

sessions. , 's 

/ • i 

. s - < 

Area #2 ; Recommend considerations that sfiould be emphasized in the 
over^all selection process for participants. V 



' / Problem ' ^ . Recommendations 

^ 1. Given a tiiird cycle, do / 1^. In view of overall project and implicit 

we assume secondary level * co|nMtment, strongly recommend secondary 

, or regional choices? levej.. 

2. Third level reduction in 1. Decrease stipend to $50. ^ 



financial resotirces. 



2. Limit team size to five mjaximtim, four 
♦ ' . '^^^nimttm with alternates identified. 

. . . . 3. Decrease, number of teams.. 



3, Administrators' apparent 

apa^thy, lack of support, mis- 
understanding, etc. 



1. Revise administration commitment form 
to insure principal sign-off, ' 

• «■ • 

2. Explicit SED announcement. 

\ 

3. Involvement of union with recommendations. 

4. Consider alliances with regional groups 
such as study councils, BIE, etc. to 
insure post-summer support. 



4. The role of .BOCES personnel. 



1. Integrate for information and ^d\rice as 
locally feasible. • ' * 



2, Consider non-credit attendance. 

3. In some rare cases, may consider a BOCES 
team that has diversity in terms of 
sxibjects, exploration, etc. (don't ^* 
exclude but don't seek openly)'. 



5/ Prefer^^ or not to 
districts with efforts 
in career education. 



1, Depends on whether the impact of ^ 
Cycle III is defined as "diffuse" or 
"cbncentrated". 



Area #3 : Recommend strategies to 
depth by participants. 

Problems 

1/ Theory presentations 

« seem to be resisted and 

* perceived as impractical 

, and uninqportant. 



encourage attainment of greater cognitive 



Recommendations 

- - , i 

1, Demonstrate the "how" aiid "where" of 
theories with focus on eventual need for 
futtire reference, prefergibly through one 
experience. 

2. Selected readiVg resources as ongoing 
integral component. 



2.* The amount bf unfamiliar 

- material creates \mreal 

* pressures (i.e. modeiLs, 

^ clusters, lectures, 

" theory, ERIC, eto.) . 



1. Emphasize the process of selective and 
critical reading. with a need for gonstant 
development of knowledge with less focus 
on "now or never".- 



3. Extensive and too 

cognitive and objectives < 



1. Prioritize only necessary objectives and 
identify alternatives to effect needed^ 
skills (i.e. affectivel. 
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Area #4 : Recommend strateg-ies to improve participants' attainment of skills 
needed for infusion techniques . 



\ P roblems 

1. Applicatipn level of 
curi^icular infusion 
skills • 



. ^ Re commenda ti onS 

1. ^Examine and interpret existing curriculum 

materials without an emphasis of ' "creating" . 

2. Explain expected student outcomes. 

3. Identify career education outcomes wliich 
can be an integral part of this existing 
curriculum. * 



4. Suggested tools: cluster concept, objectives 
of other efforts, siirple behavioral objec- 
tives, community resources, role playing, 
interviewing, analyze infusion as .related 
to all learning e^eriences; use of career 
education as jumping'-of f " for infusion, 
analyze place of unit in curriculum to 
avoid fragmentation. 



Area #5 ; Jdentify and make recommendations as to resources , techniques or 
' references that address the change-agent role. 



Problems - 

1. The validity of the 
changeragent role, 

2. Participant matura- 
tion tfb function as 
cl\ange-agent . 



Recommendations 

1. Key elements are selection process and 
admi ni s t r a to r s . , ' ^ . 

1. Problem of covering material for 
regents . ' » ' 

2. EXraluation of team 'functioning through 
"Moongame" . 



Area #6 ; If CECI questions are related to objectives, identify and 
demonstrate meaniijg. . 



Problems 

1. Different kinds of 

knowledges at secondary 
level . 



* Re commendations 

1. Identify these ktipwledges, i.e. roles 
of teachers/coujiselors and decision- 
meikers , etc . > 

2^» Devise system for assessment of partici- 
pants, .i.e. paper/pencil tests, micro ^ 
teaching, mini lessons, simulation. * 

3. CECI not recommended as appropriate. 
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Area #7 ; Suggest and recommend structure for "the mini-grant proposal that 
would aid in writing and reacting. 



Problems 

X» Proposal writing takes, an 
inordinate amount of time, 
creates anxiety 'and affects 
morale of participant 
efforts. ♦ 7 ' . 



» ^ ^ Recommendations 

1. Suggest a model and provide samples. 

2. Provide a checklist that notes essentials 
to be included in proposal. 



Area #8 : Suggest and recommend as to feasibility of 'systematized feedback. 



Problems 

l.y ThB need ior systematic 
feedback. 



Recommencjations 

1. Identification of who needs feedback 
(SED, CIOE, directors, home school, 

^/ inter/intra schools, etc.) and the 
kinds needed, ' 

2. Explicate expectations at appropriate 
time-points . ■ ' , - 

3. Telephone conference call". - ' 
4.. Use of cassette in questions-and^-answer^. 

5. Standard survey form- (CIOE) 'to aid and 
give direction to director follow-up. ^ 

6. Distribution of change models* 

7. Reasoifable expectations. 

8. Brief periodic meetings with directors 
based on implementation of inservice 
prograuns . 



Area #9 : Identify what specific ^evidence you as directors accept as in/ilcation 
of needed understandings. 



Problems 

1. Identification of* 
'What is known or of 
what can be done by 
participants . 



Recommenda-tions 

c 

1. 'Identify a cluster of mesisures. 

2. Institute regular feedback so that changes 
can be made, "i.e. daily written observa- 
tions, 'C/rit-ten evaluations, mini -proposal, 
follow-up^ Corneil' visits, observation of 
participants, ' CECI, etc. ^ 



EMC 
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Area #10 ; Are'there any discernible .trends for change based on the suiranary 
4 of institute objectives? * s * . 

Problem s ^ Recoinine ndati ons ' 

1. With about half oT the 1, Ratings may be self-fulfilling, 

reports missing, 'no 

trends are discernible. 2, Participants should have also 

rated validity. 



Area #11 ; Identify potential opportunities to extend career education to 
our college Ccunpuses. ' > 

Problems ^ Recommendations 

1. How can 9areer educaJtibn . 1. "Graduate and undergraduate classes. 

be expanded on college 

^ campuses? ' ^ 2r. Use of previous teams as r&sources 

congruently with refining and updating 

♦ - - *' expertise. 

# 

^ * 3. Library uses. . /,* * 

%. ' ' » 

■ft ' 

4. Examination of own choices by pre- 
. , service candidates. 

/ r 

5. College teachers to be responsible for 
career exploration within own programs, 

6. 'Provide internships — indust^rial and 
' ' non'-institutional. 

I * 7. Campus serve as information 

clearinghouse for past teams. ^ 

8. Public rela*tions to other schools. 



9. In'-house inservice activities for 
teachers in metl^iods courses. 

1 

10-. Groups .of teacher?, taking industrial 
"trips for course, credit.* 

11. Courses for industrial trainers' 
(Employment Trsdning Act) . 



Area #12: Recommendations fo^r assessment of EPDA effort'. 

Problems ' Recommendations . 

1. Need for follow-up ^ 1. Assessment is strongly recommended, 

assessment. " . o 

2. Team leader is viewed askey person.- 

^ 3. Directors should be made ,aware of 

. assessment activities within 

respective areas so th^tt th^'may.be 
supportive in whatever manner each 
^ * * * director sees as apprdprjiate. / " 

' " \ . 

These recormS^dations provided direction for the third cycle, and 



.basts for the director subcommittee, selected at this conference/ to con- 



sidet selected areas in greater -de£Jth in a series of meetings .1 ^$ 

^ D^rectors/co-directors .were also charged with preparation of a. final' 
report for the State Education Department*, in those copies received by * 
CIOE, the problematic areas seemed to be reaffirmed. 

^ As part of^theSe final reports, the St§te Education Departmept requested 
a s\immary, of the validity, degree of^achieV^ent, activities/resources,* 
and evidence of objective achievement irN terms participant goals and 
objectives.'' A synthesis of. this portion of the final report constitutes 
Appendix E. ' The .synthesis was reviewed by the Directors at the November 
meeting and related' to areas 3 and 10 >^ (p^g6^*18 and 21). 

.The'3taff at CIOE, continually seeks to encourage the interfacing of 
career education programs between yEA e^nd EPDA effotts. Informal observations 
,and communication? indicate that, cooperation between the two efforts is 

growing and becoming more effective, in its grovH:K'. The Career Commentary ' 

* * / • ; ♦ • , 

continues to offer the opportunity to serve as a tool to disseminate in- 

■ r 

formation about- career education efforts across thfe, state. ' . 
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During this post-inSitute period, CIOE staff developed^ proposal 
for Cycle III — inse'irvice institutes at the secopdar]^level. The pro- 
posal*^as developed inflight of feedback and outcomes from the 'previous 



^ two cycles,. ' 

As the secondary* level i? the concluding phase, a summative asse«;sment 

*of the three-year program is patt of this final yea^?*s effort. The 

strategy for 'the assessment is comprised of a mail questionnaire con*- 

- sisting of thr^e schedul^s : one for* individual participants, one_ for 

the team as a whole, and one for the administrator of the participating 

• * 

school. Interviews with a subsaitiple of participants will follow the survey 
with a focus on ar^as and/ or questions that demand explication. 
^ Involvement with* this 'career education effort, and its relevant . 
resources and materials indicated a need for critical examination of these 
materials. In response tb this need, an Instructional Materials Evaluation 
eftort was undertaken* Prior to the conclusion-of this evaluative Cffoirt,- 
approximately 140 pieces of coiranercially prepared career education 
materials* will have been critically reviewed by teaims of .trained educators. 

Sugroary and Recommendations ^ ^ 

Consistent with the c*>jectives of the proposal "for p^reer education 
at the-middle school level, the staff of CIOE has assisted the Statfe 
Education DepartmeAt in the modification of the state-wide strategy and 
model for the middle school. ?ix training conferences 'and one followr-up 
conference were held durit^ the pre and post institute periods. Logistical/ 
advisory support and third party ^valuatory visitations were provided during 
the institute phase. CI0E.assis4:ed as appropriate to encourage strategies 
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at the collegiate level to implement career edufcation. Also, assistance 
was, provided to the State Education Department in the evaluation of mimn 
grant proposals. Outcome products "were identified, along with a contact 
person, in a flyer delineating those materials selected^by directors. CIO? 
continues to facilitate articulation among local^ VEA and EPDA Jboth cycles) 



career .education efforts as appropriate and^ feasible . ^ Both formative and 
summative evaluation continues to be addresse^. 

Specific recommendations suggested by this report include the following; 

a) ' Compile and ^distribute a dire;ptor«-recommended resource list, of 

personnel and materials as suggested by the sharing at the 
follow-up conference* \ ' . 

b) Provide one extended training session for directors with a one 
^* day follow-ilp session for sharing -with interim mail and", 

telephone contacts . 

^) Continue to seek product outcomes that are worthy of identifica^ 
tion and dissemination pf this identification. to directors for 
appropriate utilization* 

d) ^Continue to encourage the utilization of expertise that now 

exists in the field (VEA, local previous EPDA^. teams) within the . 
, third cyplev This involvement provides recognition of/ 
achievement as well as opportunity for inputs to local, regional 
^ and state activities . 

e) •Continue to provide a^tool for communication of career education 

efforts through the Career Commentary * 

^ - • 

f) Relate the focus qf the third cycle to needs and expectations. \ 

• ^ g) Refe^ to the synthesis of director recommendations during cycle 
three. * ^ • ^ 

. •v'h) Continue to collect and disseminate approp^riate materials that 
may be usef\il to the directors in the implementation of the 

* 

summer workshops. 
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What additjonal^assistance would you have welcomed during this 
period as director or co-director? • s . 

Seven 'qf the thirteen* comments made in response to this open-ended question 
delated to the aspect of interaction and sharing. These comments included: 

1. Additional time to interact with other direc.tOrs with respect 

to problems, effective activities, etc. * ^ ' 

2. 'More actual material on how it was done before (although I got 

much of this from last year's' director) and good material there ^ 
is available (so ^ar I haven't found many good books on career 
education, e.g. Evans...). ^ 

3. A sharing by all^^.. of all aspects of the program ... in a way ^ 
that %iodels final session. 

4. More input frotn other directors regarding their institute plans. 

I 

5. Perhaps earlier emphasis upon 'what each team did day' by day last 
year — an overview. . * 

6. A pairing with an experienced director who would "walk^* me ' 

through all aspects, of the position. > * - 

* •* ' 

7. Sharing from beginning sessions of materials and activities . 

••^ . ' ' ' * 
by directors. 

The remaining six comments were distinct in nature and includes the following: 

1. Veteran directors did have to sit through material- they kne^. 
There should be more individualization. 



2. More and earlier publicity to the schools in order that the 
process of team selection might be more successful. 
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3. A bit more "doing" — broadei; explanations of differences 
at new level. So much seems same — expected more "new". \ 

4. It was very well planned. Perhaps advance notice of all t 

< ' ... * ^ 

agendas might have given us ideas for input, questions, etc. 

5. ' You covered most of my expectations and needs. 

6^ In general, workshops proved both valuable and interesting.- ^ - ^ 

Please identify ... any aspects or components of the six sessions that 
you perceive should have been addressed differently an terms of 
Emphasis, sequence or timing . ' . - 

Eight reactions were offered in response to this open-ended question. Th 

comments do not fall into Cc^tegories but each axe distinct: : 

1. Different room arrangement for discussion^ exchcinge of ideas/ 
^ materials and sharing. • - ' \ 

*, 2. ...sessions could have been differentiated for new and 
^ veteran directors at certain times. 

m 

3. Cut down on theory and cQ^stractions. Perhaps could have cut 
down on number of sessions and packed more into each one... 

4. Mini-cfrant. . 

5» Some presentations seemed to support concepts that were in 
direct opposition to career educati9n. 

6. Deep'^er study int:o exploration. . * . 

7. " ,1 was a little overwhelmed by materials. * ^ . 

8. Pleasantly surprised at readiness this year, after ^ear of 
ambiguity. . 



1 
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Rothink the six sessions as a totsal experience. Describe your 
recommendations for the third cycle. Please touch upon such ' * 

* * ^ ! \ ' 

aspects as organization^ approach^ format and the Xike > 

€ 

Ihirty-five reactions were offered to th.e open-ended request for recommen- 
dation^ for the third cycle. The first group df^eight that are summarized deal 
with a need for sharing gind exchange: 

1. ^ Include more time for sharing 'among directors. ^ 

2. Develop more small group activities. X 

3. We nded more discussion at activities and materials you can 
actually use with the team. The "p.m. panel at this CfijiMiiir'^ 
session was excellent for that reason • An exchang^^'ot- 
j>hilosophyr ideas and approaches are really what its all about. 

4. Less emphasis on basics — more emphasis on practical/ refal 
problems and procedures in conducting an institute. 

5. Organization, location, . format are excellent t- we just didn't 
have enough time to exchange ideas and ;viewpoii^ts — some 
sentationS did not relate to middle school. 

6. More opportunities for sharing ideeis with one another for ways 
of meeting objectives. 

7. No or little opportunity for formal verbal feedback during the 
sessions. ' 

8. I enjoyed very much meeting a very interesting group of people. ^ _ 
I ;:egret only that we had sufch a limited opportunity to interact. 

Four comments were related to the problem of providing background for new 
directors- without boring veteran directors: ' 

1.. Steurt next cycle with needs assessment of participants. 



V 



ERIC 



1 



-4- 



2. Difficult to -comment on series. . .attended cmly two. . .perhaps 
involve. . .directors in. . .planning. / 

3. How to bring * new. .."up- to-date?^without rehashing 'earlier 
levels. 

4. Adminis^^j6«^^^?^session separate. ^ 

f 

Seven reactions, were concerned with format and activities : 

1. O^ie format might have less formal presentations of the 
lecture type. ' , . * ' 

2. ^ Mini- lecture presentations tied to practicaj.^ implication 

and institute implementation. ^ * 

3. Sessions were too long — four hours is maximum si^ttingl 

r 

4. The long lunch hours seemed somewhat a waste of time. I 
.guess I'm just not used to this. ' 

5. Some comments made about utilizing some veterans more than 
others — made unused feel Badly? ^ 

6. Too much talking at — far tcja little group discuspion — 
poor .arrangement of seating. 

7. Mor^ multi-media dimensional presentation. 



Seven reactions* referred to timing and location of the sessions-'' 

1. Locate meetings in diffei^ent parts of the state. 

2. Earlier starting meetings .. .not spread out... maybe a 
three-day session. . .woulii^educe trav^, demands on 
some directors.. 

3. - The agenda of each meeting sent' out and received prior 

to the scheduled meeting dates. 

• . - ^ 

4. Start earlier — January at least! 
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5* All sessions comp^leted tnoch earlier so that ardors for books, 
materials, etc,, could be placed sooner; that .we could feel 
completely trained prior to time for putting program togetjier, 

6. More meetings in a closer location, 

7. Fewer and longer sessions, ♦ ♦one in Hawaii, 

The Remaining nine comments are sumcaarized as: ' 

1. Earlier and more detailed information* from State Education 
Department . 

2. .,,we dealt with em enormous amount of information and met* 
in a' relatively short period of time, 

3. Format: presentations in a.m. and nuts and bolts in f),m. 

4. Possibly more emphasis •,.on providing the titles and 
publishers^ of mediS as well as annotated bibliographies 
on various references. ' 

• 5. Perhaps it would help if the criteria by which teams rare 
being solectwd could be made known to those who requested 

* application^ forms. 
» * * * 

6. Nice 36b on organization. 

J. •Thanks you for being around — greeting us and seeing that 
all is well. , 

"a." .1 can't recoflflnend any basic changes because it has been a 
well organized, sensibly c^esigned series. . ^ 

9, JJveryone associated ^/ith. . .sessions. . .has been kinS* 
helpful^ cdnsidearate and jnost gracious. 
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A GUIDE FOH THE FIELD TRIP TECHNIQUE 
IN CAREER EDUCA;1'I0N 

The field trip is an instructional technique that offers 
potential for effectiveness within Career Education. To aid ' . 
educators in utilizing this tool effectively in career-oriented 
programs, the follov/ing synthesis , and checklist has been com- 
piled. Fart I is devoted to considerations v;ithin the decision- 
making process as. to the efficacy of a fiel'd trip. Part II 
is devoted .to considerations Relative to the effectiveness of 
the experience. Section A focuses upon the planning stagehand 
Section B on the field trip implementation, follow-up and * 
evaluation. 

Why A Field Trip ? 

Utilization of the field trip- is warranted as a technique 
\ only in terms of ins.tructional objectives. Teachers and 
students must determine whether the field trip is the most 
effective and effiaient procedure to obtain the experience 
and/or information relevant to the learning situation. V/ithin\ 
a career education program there are several objectives that 
may suggest the field trip technique. Illustrative objectives 
of this type .'Include the following: 

1. To define an occupational role 

2. To obtain a description .of an occupation 

3. To determine attractive/unattractive features of an 
ocj::upation 

k. To determine importance of an occupation 

5. To determine personal and technical qualifications 
of an occupation 



6. 


To 


determine educational requjlreinents * > 


7. 


To 


discover the potential rate of egtmings^ . 


8. 


To 


determine the opportunities for an occupation ^ 


i. 


_To 


discover the entry routes into an occupation . 


10 


To 


disrover related Dositions to an occupation 


11. 


To 


initiate or maintain interest in career development 


12. 


fo 


increase appreciati&n of the many ways of earning 




.a 


living 



13, To' positively influencjp community-school relations 
In terms of such career-oriented objectives plus other, 
academically-oriented instructional objectives, feasibility of 
the field trip becomes a consideration, 

• ^ ^ - i 

PART I 

Yes No ' 1. Will a field irip aid in clarification qf 

concepts that, are suggested in the classroom? 

Yes No 2.^ Can the experience of a field trip be infused 

with subject matter? , 

Yes No 3. Will a field trip be supported by staff, 

administration and parents? 

.Yes No ^. Will a field trip help correct misconception^' 

(i.e. interr^ationships and factual content) 
through direct observations? 

Yes No ' 5. Will a field trip be worth the expenditure of 

time, money and effort? 

Yes No 6. Is there a facility in the community to visit 
„ ^^that contributes to accomplishment of instruc- 
tional objectives?* * . , 

-Yes No 7. . Will a field trip serve to accomplish objec- 
tives more thoroughly than if representatives 
~ only are sent to report back to the total 

group? . ' . 

-^Yes No _8. ,Will it be mare effective to invite a resource 

• ^ ''person to the classroom or show a videotape 

of the facility than to undertake A field trip? 
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lYes No 9. Will the trip prQjd.de an adequate sampling 

of desirable factors or processes?... 
for example : 

Yes No a)* Opportunity to interview worker 

a within job context 

Yes Nb / b) Opportunity to observe working 
i , conditions 

w Yes No c) Opportunity to experience environ-^ 

ment of occupation 

* Yes No d) Obseirvatiofl- of worker dress 

Yes No e) Observation -of process/procedures 

, related to occupation 

- •» 

Yes No f) Opportunity to explore affective 

'tj aspects of worker lifestyle such 

I ' , as satisfaction', attitude, and 

• perceptions 

Yes No ^ g) Opportunity to observe cooperationj : 

- * interrelationships and inter-- 

• dependency of workers ^ 

Yes No 10. The field trip is valuable to other factors 
. * that are cjiscrete to the particular unit or 

focus of study, 
f 

[ \ ' Number of "yes" answers 

* Number of "no" answers . / 

Decision : Take' a field trip [ 1 , ' 

Not take a field trip I I 



: PART XI 

I SectloA A - Planning for a Field Trip • ^ ~ 
»Teaclier: ♦ ' - ' ■ > 

Yes '"No .1. Has a survey of potential sites and personnel 

suggested an optimal facility for meeting 
objectives? ^' • . 

. Yes No ■ 2. Has' adequate information (i.e. products, 

■policies, processes) been obtained about the 
visitatibn site? , '' ' . 

Q ' Yes No 3. Does scheduling, at school permit a trip to 

ERJ.C * * ^^^^ site? P 



♦ 











• 


( 

> g 


Yes 


No 




Is the schedule/ that is time and day, 

feasible?- * " • . ' ^ 




Yes 


-No 


* 

5. 


, H^s the administration and other staff 
given support and approval for the trip? A 


« 


Yes 


No 


6, 


> 

Do parents support the trip? 


r 


Yes 


No 


7. 


Have arrangements -been made and confirmed 
at the visitation site? 




Yes , 


No 


8, 


Have representatives of the visl^tation . 
site been informed as. to background, type 
of information and* type of experiences 
being sought by the visitatit>n participants? 




Yes 


No 


9. 


Will there be a visitation guide or director 
at -the sitet 




Yes 


No 


10. 


Has the ^ader or teacher previously 
experienced the trip? 




Yes 


No 


11, 


If transportation is n^cessary^, are facilities 
available? 




'Yes 


No 


12, 


• 

If the necessary transportation is available, 

have 'definite arrangements been made? 

» 


• 


Yes 


■ No 


13. 


' If ^financing is required, has a Source been 
approved? ' , 




Yes 


No 

¥ 


111. 


If needed, have arrangements been made for 
parents or other personnel to accompany the 
group on the visitation? 




Yes 


No 


15. 


* If required, are all consent forms completed? 




Teacher- 


Pupil : 


• 

f 




Yes 


No. 


1. 


Has the need and motivation been established 
for the trip? 




Yes 


No 


2. 


Has an understanding of the specific purposes 
of the trip. been established? 




. Yes 


No 

• 


•3. 


• 

Have desired outcomes of the trip been 
established? 




Yes 


• No 


^ H. 


Have student committees been organized to 
help with planning, process and follow-up 
of the field trip? 

' 4 




Yes 


No 


5. 


f 

Have 'committee and individual responsibilities 
been identified? 


ERLC 






• 
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les 




n^Vi A »^ 1^ Italic 

incLnK yous 


Yes .J 


No 


Reading 


les 


NO 


inuervj|ewing , 


Yes 


NO 


NOue uaKing 








M ^ 0m 

Yes 


No 


UDserving ^ , 


• Yes 


No 


Drawing 


les 


NO 


ASKing questions 


IBS 


NO 


ouinTnari zi ng 


Yes ' 


No 


Speaking * 


Yes 


No 


Evaluating 


No 


6. 


m 

Has the use of other 



ERiC 



Yes 

such as reference reading, films, filmstrips, 
records, photos and resource personnel been 
utilised to provide a comprehensive back- 
ground for the trip? ' - 

Yes No 7. .Have pupil questions relative to such aspects 

.as environment, satisfaction, skills, 
abilities and requirements been Identified? 

Yes No 8. Have teachers and students formulated a 

checklist to be carried by all on tlie trip? 

Yes iio 9, Is there understanding of any necessary 

safety or .special regulations such as dress, 
behavior and materials? 

Number of "yes" answers in Section" A 

* Number of "no" answers in SecMon A 

Decision : Planning for field trip is complete { { 
Planning for field trip is incomplete | \ 

Section B - Itie Trip • 

Yes No 1. Is it possible for the participants to . \ 

> organize quidkly and begin the experience? 

Yes No 2. Do the participaints function in specified 

roles whenever appropriate? 

Yes No 3. Are the techniques designed to emphasize . 

* aspects of the trip implemented as apprcpifrLatej^^ 
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Yes, No' i| . Do the site personnel respond to obJecy.vc5 

and needs of the Group? 

' . J. ' 

Yes No 5. Do the participants demonstrate, that they 

^_ have been encouraged to react and question 

spontaneously? , , 

Y^es No 6. Has a planned return trip, activity been ^ 

* implemented? . \ ' - ■ 

- Sect.lon C - The Follow-Up 

Yes' No 1. Is there opportunity for follow-up subsequent 

, to the tritf? 

,Yes No 2. Has the^g^perience been related to the 

objective of the lesson? 

Yes No . 3. Has the group discussed questions and concerns - 

formulated prior to the trip?^ 

Yes No .H^ve observations made during the trip been 

discussed? ^ 

Yes No 5. Have follow-up activities such as reports, 

exhibits, dramatizations, writing, art, 
scrapbooks, maps, bulletin boards, vocabulary 
and visual aids been initiated? 

Yes No 6. Have plans been made to publicize the trip, 'in the 

local press or the^ schooT paper? 

Yes ^ No 7. Have the follow-up thatnk you letters been ^ ^ 

. « written and sent? 

i » 

Yes No 8. Has the trip been summarized? 

Yes No 9. Are representatives of the visited facility - 

^ ' available for follow-up questions? 

r 

Section D - Evaluation 

Yes No I 1. Was the trip effective in terms of meeting 

instructional objectives? ^ 

Yes No .'2. Did the trip provide motivation for new 

interests? ' ' 

Yes No 3. Were student questions answered during the. 

; trip? 

Yes No Are evidencx^s of growth such as self-reliance , 

.or control, courtesy, critical thinking, 
appreciations, communication skills observatle?' 

ErJc : ' fc" ^9 
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Yes ^ No 'Did the trip provide- a basis, for recpmmert-^ 

dations of , better ^planning and/or utility 
• at another ,time? 

4, 

Yes No • '6, Does the trip provide an addition to the 

community resource Tile? 



Number of "yes" answers 
Number of "no" answers 



Decision ; The field trip. effecti\|ely *met 
objec1;ives, therefore was k 
profitable experience 



The field trip- did not 
effectively meet objectives, . 
therefore was not 'a profitable 
experience and should not be 
repeat/ed withiri this emphasis 



, Comments as to effectiveness, applicability, and other aspects 



/ 



Program and Team Goals, and Team- Objectives f orv ^ 
EPDA Middle^ School Teacher Career Education Institutes' ' . ♦ 

College ;Goals ; . - ' ' ' . \ . , 

1. To devise ^s^atogies ,for developing dhd sponsqring both E^re- 
and inservice elerhrsrfCary teacher training activities, course^, work- 
shops and^^stitute$ ip career' education » 

2....^ -To serve as a Resource Center in Middle School Career Education 
Curriculum Development available to area schools, middle school educa- . 
tion personnel, and other colleges with middle school teacher training 
prograins. 

3, To develop an awareness fj}r the exigency of career education 
goals, concepts , skills, and knowledge as viable curriculum develop- 
ment and instructional competencies needed by middle school' teachers. 

4. To^train one middle school teacher educator to assume a leadership 
role in the. college ' s efforts to develop both pre- and inservice 
career education activities, courses, workshops, and institutes for 
the middle school teaclier and admi*nistrator • 

/- . * 
Participant Team Goals<^nd Objectives ; 

1,6 The team will develop understanding for the role that" Career 
Education can and should play in the educational matrix of all youth. 

1.1 \lLllL^identify^he discontinuities and cohtempory problems 
that have led ta proposals Career Education. 

1.2 Will trace the historical a^pcedents of the' Career Educa- 
tion movement. '"^ ^ ' * • 

1.3 Will identify and interrelate the major theoriesciof career 
development. ' . * - 

' 1*4 Will examine the working definitions of the Career ' Education 
concept proposed in Regents Paper #11; CIOE^s position^ 
papers and USOE's CCEM. . * - ' » » 

* 1.5 'V7ill identify^ the competencies needed for entry into an 

oecupatioh and/or the world of work as -exemplified by the 
^ concepts of Career Education-. • ^ . ' 

1.61 Will identify the developmental needs of middle j^^aool 
children that cao be met through Career EducatioVfT' 

■ ^ 

2.0 .The. team rnqmbers^willT enhance their knowledge and appreciation 
of the world of work and the dynamics of the discQntinuities imposed ^ 
by the irripact of accelerating technological Change. ^ 

2.1^ V/ill test attitudes) appreciations and understiandings 

against those of people invdlv^d in other occupations.- 
2.2 Will become aware of occupational entrance level xequire- 
^. ments and their historical trends.- 
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.Program & Tdam Goals, and Team Objectives - Page 2 

2.3 Will develop a sensitivity to. the* rapid evolution of new 
•y career opportunities. 

V' 2.4 Will develop an* awareness of the methods ^by which future 
needs for laborers, technicians and professionals are 
projected. ' . • ' 

2.5 Will develop an awareness of the alternative programs of 
preparation available for meeting occupational, entrance 
level requirements. 

2.6 Will develop an awareness of the techniques and uses of 
job analysis and task analysis by those developing occupa- 
tional curricula»^ . I ' . 

3.Q Th^ team will develop the necessary knoy;ledge., understandings/ 
and skills specific to techniques of curriculum fnodif ication through 
infusion with Career Education elements^ . 

3.1 Wi3.1 examine extant school district goals. ^ ^ 

3.2 Will examine existing middle school curricula to determine 
student ' lea$-riing* outcomes sought through extant learning. 

4 experiences . It . ^ - ' 

3.3 V?ill' identify primar^ sources for career relevant information 
' 3.4 V/ill understand the usefulness the "occupational cluster- 
ing" concept as criteria f or^^eValuating , assessing and 

^ managing knowledge of the/world of work. ^ 

3.5 Will develop skill in ideditifying student behavioral 

outcomes Vo be sought ^birdugh jxilddle school curriculum ^ 
infusion with career Relevant 'learning experiences. 

3 ,.6 Will, develop comprehensive grade level learning outcomes 
incorporating extant 'learning • outcomes .wittj career educa- 
\- tion learning outcomes. . 

3.7" Will identify subject .area concepts, units.' and/or learning 
experiences that will .serve a^ organizing centers through 
which comprehensive grade level, learning outcomes can be 
sought. 

3.8 Will develop skill in constructing measuifable performance 
(behavioral objectives) . . ' • 

3*. 9 Will develop skill in constructing * criterion referenced 
measurements for such performance objectives. 

4.0 The team will demonstrate the ability to plan, org*anize, imple- 
ment and apprais^ , career .education teaching-learning experiences and 
develop' instructional materials for classroom use. 

4.1 Will identify* and examine alternative learning strategies. 
\4.2 Will develop fused instructional plans. 
*4,3' Will develop independent stuQy programs and supporting 
programmed materials. 

4.4 Will develop, when necessary, supplementary Career Education 
unit plans. , * 

4.5 Will plan *a learning information management system. 

4.6 Will develop criterion referenced measurements of student ^ 
progress. " . * " , * ^ 



Program & Team Goals, and Team Objectives 



Page . 3 



5.0 The team will plan strategies for promoting C'elreer' Education 
through staff development program within their homd, school^ and, or 
school district. * , 

5 i Will apply the skills and understandings necessary to ^ 
• ' establishment of the identity and working effectiveness 

• • of the team. . ' - ' , 

5.2' Will develop an understanding of the change process and 
examine the potential for application of tv;o or more - 
change process models in the local situation. 
*5 3 Will enhance understanding of the planning process, 

particularly as it-applies to involvement of diverse groups.- 
5.4 Will develop plans for the use of consultants and advisory 

groups. . - - 

5.5. Will develop plans for communication internal to the 

school building and the school district. 
5.6 Will devolOE>" plans for external communications with the 

community and its agencies. 
5 7 Will develop a formal proposal and submit an application 
for a mini-gra«t for a project to .-be carried out during 
, the school year 1974-75. ' ^ u ' 

%j5.8 VJill plan, develop and implement a component for statt 
development with a target or specified audience. 



r 
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Organizing Centers 

e 

The Institute or Workshop abroach to learning is designed to - 
release the creative i^talents of the participants through learning 
activities that have achievement of a goal or resolution of a prob- 
lem as an ultimate outcome. 

The very essenge of this approach lies in the involvement, of 
every participant in meaningful activities, anyone of which may 
addtess itself to several, or all*, of the Ii^stitute goals and/or ^ 
subordinate objectives. 

<f 

The Institute Director assumes, .the responsibility for guiding 
the total effort to ensure a balanced involvement toward a total 
achievement of a matrix of established goals and objectives. 

•Toward this end, we propose for your eonsideration these- 
organi-zing centers . An organizing center Anay be viewed as a pro- 
ject, activity, research effort, demonstration, that may become 
an effective vehicle for moving the group through a; complex of 
learning and developmental .activities directed toward achievement 
of specialized goals and .objoctivcis and whenever possible resulting 
in a usable product and/or mastery of a useful process. 

For the most part the organizing centers proposed here have 
been selected because they lend themselves to team or ta6k force 
efforts. Such task force efforts during the conduct of the Institute 
should contribute to' the establishment of task force identity, to 
mastery of the working relationships, and establishment of supportive 
relationships essential if each task force is to serve as an ef- 
fective change agent upon return to the home school^ setting. 

' I. Developing a Program to Explain the Career Education Concept .^ 

A task force might undertake the preparation of a program 
for orienting other teachers . in . their school system to the Career 
Education concept. The approach might vary from a lectuYe-panel 
type presentation to a programmed audio-visual presentation suitable 
for groups or a programmed presentation for individual use. ' Content 
would be suitable to thd professional needs of the audience. Activi- 
ties would include preparajbion and/or selection of the audio and 
yisMal materials that vTould be most effective in explaining the 
^concept. ■ ' ' 

The program might be piloted with another task -force 'or with 
the total .group. , ^ 
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B. A task force might undertake the preparation of a program 
.for orienting a lay group (PTA, Service Club, etc.) to the Career 
EducaUon cSncept/ ?he ?ask force would address the concerns out- 
lined in I. A., but content would be adjusted to the needs of a lay 
group. •. 

Note: If task forces within the Institute cooperate, several 
* products might be developed ahd each task force could have 
• copies of the others' efforts. * ' 

II. Initiating a Community Rgsour-ces Survej^ . 

After an Jirstitute activity in Organizing and experiencing ^n 
industrial fFeld trip, a task O^rcc .fnighl; undertake the initiation 
of a loeal conununity resource survey. An individual task force , 
miQht work independently within its community for three or four 
Says to get thi? underway. Products resulting from this Organizing, 
center might include taped .interviews , film slides, resource refer- 
ral cards, criteria for selecting a field trip location, etp^ 

III. idTentifyinq curriculum' areas for infusing with Career Educa- 
tion and learning experiences . . ^ — 

A task force imight examine the State.Syllabu? , a local ' curriculum 
guide, Ir a locally adoptedSeictbook series in one or more subject 
Ireas to identify careerCelement . inf vision points. Further steps 
could be taken to match kements ^d -ps-rf ormance objectives with 
• those infusion points and ctevelcrp instructional plans. 

IV. Compilation of ^an Annotated Bibliography of Career Rele vant , 
Litirature f or^he -mriddle schooA levels . ^ ^ 

Application of the Career Education elements and themes to the 
^selectiL of elementary literature at several reading levels/ suitable 
^^for independent and/or /group reading. 

J v. Development of a Careey Education Game . 

- * » 

A task force might undertake the study of gaming theory and _ 
apply it to devising a game as a learning strategy .for the accomplish- 
ment of comprehensive objectives including a subject matter area 
and one or more Career Education elements. 

Part of this activity could involve the examination of existing 
gaming. materials both locally and commercially developed. 

VI. Development of an Information Support ( Manaqementy System. 

• A task force might undertake the design of a Career Information 
support system that would provide access by/ teachers and pupils at 
. the critical teaching or learning instant.. '. • 
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VII. Ccfreer Education Pr oposal . . * . 

] . M ' - 

Each task force^will undertake preparation of a proposal for a 
mini-grant to support career ed'uccttion .development in their school 
during 1974-75. ' ' . 

The task forc^^might; develop a strategy for persuading the ^local" 
board to match the EPDA funds and role play a local meeting with* 
board_or administratipn during which they pre.sent their request. 

VIII. ' ETV TApe Programs . 

A task force might undertake preparation of several*»ETV programs 
for use through the school system and/or community in informing others 
of the meaning of .Career Education an^3 its implications for profession- 
als and lay people. 

IX. Career Educatiqn Bibliography . 

^Ttask force' might undertake prepa^iion of an annotated ^.bibli- 
ography on career education to be sharec^^ith their colleagues in 
the school system. ' * * 

X. Testing and Mea'surement . 

' A task force might conduct Ik search for adequate standardized 
tests relating to career education elements. Part of this activity 
would involve actually taking the tests. * 

XI. Local Job Market Survey / 

A task force might select an occij^pational cluster, examine carreer 
ladders within that cluster, inventory opportunities for l-ocal .employ- 
mentnow and in the future, identify graduates who have aqtually entered 
this cluster and through interviews determine the means of job entry used 

XII. Employment Services . , 

^ A task force might visit the local emplo^ent service, determine 
several jobs of high local availability high school graduates and 
then detei^mine, by visiting personnel managers, the personal character- 
istics and qualifications they consider in^filling those positions. 

, XIII. Finally — A Sleeper ! 

A task force might undertake the pianhing of 4 unit of instruction 
that is of high quality in all respects but does nofe relate to any 
career education concept. / 
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This is not ai? exhaustive -list of Organizing gehters. • What 
idoaS do you and your Institute participaini,ts' want to add? 
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^ * Instructional Resources , .. 

1.0 The te^m will develop understanding for the role that Career Education can- 
and should play in the educational' matrix of all. youth. 

1 .1 Readings . . • ^ , 

• , Drucker, Peter F., THEMGE OF DISCONTINUITy, Harper & Row, 1968. 

Toffler, Alvin, FUTURE SHOCK,- Random House, New York, 1970'. 



Panel : Secondary students discussing the decisions Xjj^y must make and 



what they nead to know. * 



^Task F( 



Force Discussions : ' "What are tfie problems in our community?" 



Tas'k Force Reports and General Discussion : "Are these problems 
general or are some unique to particular communities?" 

1 .2 Readings 

Wirth, Arthur G., EDUCATION IN JHE TECHNOLOGiCAL SOCIETY, Intext ' 
Educational Publishers, Scranton, 1972. 

Herr, Edwin L., REVIEW AND SYNTHESIS OF FOUNDATIONS FOR CAREER 
^ EDUCATION, fRIC Clearinghouse VTE, The Ohio State University, 1972.. 

Speaker - A regional director ^ occupational education or a college 
professor. ^ 

1.3 Readings ^ 

Super, Donald E., THE PSYCHOLOGY OF CAREERS, Harper and Row, New 
York, 1957. 

Roe, Anne, THE ORIGIN OF INTERESTS, American Personnel &' Guidance 
Association, Washington^ DC, 1964. 

THE PSYCHOLOGY OF OCCUPATIONS, Wiley, New York, 1956. 

Tiedeman, David V., CAREER DEVELOPMENT, College Entrance Examination 
Board, New York, 1963. 

Ginzburgh, E., et al, OCCUPATIONAL CHOICE: AN APPROACH TO A GENERAL 
-THEORY, Columbia University Press, New York, 1951. 



■ V 



Blau, Peter M., et al, "Occupational Choice: A Conceptual Framework," 
INDUSTRIAL AND LABOR RELATIONS REVIEW, Vol. 9, no. 4, quly$.1956, pp. 531-54: 

Speaker - A counselor-educator who can undertake a report and synthesis. 

Panel of participating counselors. 
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1..4 Goldhanmer, Keith and Robert E., Taylor, CAREER EDUCATION: PERSPECTIVE 
AND PROMISE", Charles E. MerHll^Publ . Co., Columbus, OH, 1972, 

U.S. Government Printing Office, CAREER EDUCATION, A HANDBOOK FOR ' •* 
IMPLEMENTATION, Washington, D,C., 1972. 

Gibson, Robert L., CAREER DEVELOPMENT IN THE ELEMENTARY SCHOOL, 
Charles E. Merrill, Colunjbus, OH, 1972, 

NYS Regents Position Paper #11, OCCUPATIONAL EDUCATION, Albany, New 
York, May 1971. i . 

Presentation .by the director: The Comprehensive Career Education Model. 
1.5 TSoldhammer & Taylor, Ibid . ' ' , . 

Gibson, Ibid, ' « - ' 



Speaker , personpel manager or plant manager. 

• Panel , workers ^on^a local; business. 

Interviews , na;fghbors, a field- trip to a factory, parents, random 
contacts. - , » 

^ Discussion among ^stitute participants 

1.6' Wavinghurst,!, Robert, HUMAN DEVELOPMENT AND EDUCATION, Longmans, Green 
arid Co., Inc., New York, 1953. 

Maslow, A. H.,. MOTIVATION AND PERSONALITY, Harper & Row, New York, 1954. 

Rogers, Carl R., ON BECOMING A PERSON, Houghton Miffl in' Co. Boston, 1951. 

Speaker: a developmental psychologist from the college faculty. 

2.0 The team members will enhance their knowledge and appreciation of the world, 
of work and the dynamics of the discontinuities imposed by the impact of* 
accelerating technological change. 

2.1 Field trip to a business or industry with planned interviews of workers. 

Reading including such contemporary fiction as Arthur Haley's WHEELS, 
newspaper articles on the Vega plant at Lordstown, Ohio and the Saab 
planned modifications to deal with worker dissatisfactions. 

2.2 Readings : 

- 2.3 toffler, Alvin, FUTURE SHACK, Random House, New York, 1970. 

Berg, Ivar, THE GREAT TRAINING ROBBERY, Beacon Press, Boston, 
197K 

U.S. Dept. of Labor, OCCUPATIONAL OUUOOK HANDBOOK, Washington, 
DC, 1972. ' ' . 
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i " Field Trip - combine with 2.1 

Speaker and/or panel - Personnel managers and business executives. 

2A . Speakers from state labor department, state employment service, 
county planning commission, State Vocation'al Advisory Council, 
^ college facu^lty. 

Reading ^ 

Morton, 0. E., HANDBOOK f OR CONWllNITY MANPOWER SURVEYS, W. E. Upjohp 
Institute, Kalamazoo, MI, 1972. 

2.5 Panel (s) including: \^^^ 

Gu+dfffKe counselors, BOCES occupatronal edification director, industry- 
,-^ucation coordinator, private* trade school\adm1nistra tor, two-year 
r ' college director of instruction, twoVyear college director of 
* continuing education, an employment service counselor. 

I ' Speaker(s) 

, /a representaT:ive of a registered union apprenticeship training program, 

a representative of an industry-based training program. 

/ Field trip(s) 


BOCES occupational education center,, agricultural and technical 
< . college, community college. 

2.6 Speaker : state employment service, curriculum coordinator from Regional 
.Occupational Education Center, professor of occupational education. 

i Reading „ ' * 

Fine, S. and W. Wiley, METHODS' FOR MANPOWER ANALYSIS, Upjohn Institute, 
Kalamazoo, MI, 1971. 

The team will develop the necessary knowledge, understandings and skills 
specific to techniques of curriculum modification through Infusion with 
Career Education elements. 
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* 3.1 Cqpy of local school district goals. . 

Speaker : The buildirvg principal of the team. 

Panel . - school . board members . 

' ^3,2 - NYS State Syllabi. 

Textbook series in use. 
\ . ' Local curriculum guides or handbooks. 

Special programs, e.g. AAAS science, etc. 



3.3 DICTIONARY OF OCCUPATIONAL" TITLES. 
OCCUPATIONAL OUTLOOK HANDBOOK. 

The commercial occupation infomation services currently subscribed / 
to by your school s'ystem, e.g. Chronicle, SRA, Wid-Hudson,^etc . ^ 

■ B'nai B'rith Vocational Service, A DIRECTORY OF FREE MATERIALS FOR 
COUNSELORS AND TEACHERS, Sextant Systems, Inc., Milwaukee, WI, 1970. 

Drier, H.* N.,^Jr. anJ^soctates, K-12 GUIDE FOR INTEGRATING CAREER , 
DEVELOPMENT INTO LOCAL CURRICULUM, Jones Publishing Co., Worthington, 
OH, 1972. 

World of Work, PRE VOCATIONAL FILMSTRIPS, Edu-Craft, Detroit, MI, 1972. . 

3.4 Taylor, John E., et al , AN OCCUPATIONAL CLUSTERING SYSTEM AND 
CURRICULUM IMPLICATIONS FOR THE COMPREHENSIVE CAREER EDUCATION MODEL, 
Human Resources Research Organization, 300 N. Washington St., 
Alexandria, VA, 1972. 

3.5 Center for Vocational and Technical Education, ABSTRACTS OF INSTRUCTIONAL 

3.6 MATERIALS FOR CAREER EDUCATION, The Ohio State Univer?ity, Columbus, OH. 
To be used in connection with the ERIC Library System. 

• ERIC, CURRENT INDEX TO JOURNALS IN EDUCATION, Macmillan Publishing Co., 
Inc., 866 Third Avenue, New York., NY. To. be used in connection with 
the ERIC Library System. 

THE NATIONAL STANDARD CAREER EDUCATION MODEL, Educational Properties, 
Inc., Irvine, CA. ^ 

Mesa Public Schools, CAREER EQUCATIONJ'HILOSOPHY AND GOALS, Mesa, 
AR, 1973. ' 

3.7 The local curriculufh 

3.8 Readings 

3 9" 

Liles, Sam and Raymond Bernabei, WRITING AND USING BEHAVIORAL 
OBJECTIVES, University of Alabama, 1969. 

* Mager, Robert F., PREPAf^ING INSTRUCTIONAL OBJECTIVES, Palo AltoV 
Fearon Publishers, 1962. 



The team will demonstrate the ability to plan, organize, implement and 
appraise career education teaching-learnijig experiences and develop ^ 
Instructional materials for classroom, use. 

4.1 ■ Readings • • ^ 

■ 4.6 

Deay, Ardeth M., Nancy Straus. and John Wilcox, INFUSION MODas, 
Cornell University, Institute for OQpupatiorial Education, Ithaca, 
NY, 1973. 
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Instructional Resources, l^age 5 ^ . 

*. 

The ERIC system holds many examples of materials developed by other 
schools. See ABSTRACTS- OF INSTRUCTIONAL MATERIALS FOR CAREER 
EDUCATION. Special attention might be given to those developed 
in Mesa, Arizona; Cobb County, Georgia and the State of Wisconsin, 

Consultants ; Your on-campus specialists in curriculum and iastruction. 

5.0 The team will plan strategies for promoting Career Education within" their 
home school and/or school district. 

^ 5.1 - Reading 

Cartright, D. and A. Zander, GROUP DYNAMICS: RESEARCH AND THEORY, 
Harper & Row, New York, 1968. (Chapters 1, 3, 11 and ,31) 

.. Consultant/Speaker - Director of- County Cooperative Extension Service. 

5.2 Reading • > . 

Hoeltzel, Kenneth E. CHANGE AND INTRODUCTION OF CAREER DEVaOPMENT 
INNOVATIONS IN THE SCHOOL, unpublished. (Director's folder— 4th session) 

Panel ; Participating principals. 

5.3 Readings 

Davis, Russell C, PUNNING HUMAN RESOURCE DEVELOPMENT, Rand McNally 
and Co., Chicago, IL, 1966. 

• ^ » 

Bennis, Warren G., et al, THE PLANNING OF CHANGE, Holt, Rinehart, 
Winston, New York, 1969. 

5.4 Readings * * . . . 

. THE ADVISORY COMMITTEE AND VOCATIONAL EDUCATION, American Vocational 
Association, Washington, 'DC,- 1969. 

CITIZENS ADVISORY COMMIHEES AVENUES TO BETTER SCHOOLS, University 
of State of New York, The State Education Department, Albany, 1952.' . 

The Agricultural Advisory Board, A HANDBOOK FOR BOARDS OF EDUCATION, 
* SCHOOL BOARD MEMBERS AND TEACHERS OF AGRICULTURE, University of the 
State of New York, The State Education Department, Albany, 1965. 

Consultant ; Director of regional occupational education center. 
Teacher of agricultural occupations. . * ' • 

5.7 Guidelines will be provided by the State Education Department. 
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THE CENTER FOR VOCATIONAL AND TECHNICAL EDUCATION 



Phone (614) 48&-3655 



THE OHIO STATE UNIVERSITY 
1950 KENNY ROAD 
COLUMBUS, OHIO 43210 



SISUICTED ItJFKREWCES ON 
CTAREER EDUCATION 



I*he follo\fing list of selected references contains someVsiKnif leant documents 
ciirreAily available on "Career Education/' These references should prove useful to 
educators for planning, Implenenting, and operating caree3> education programs. For 
additional Infoncatlon, refer to Research in Education (RIE), Abstracts of 
. Instructional Ilaterials in Vocational and Technical Education (API), Abstracts of 
Research Ifeterlals in Vocation^ and Technical Education (ARtQ^ and Current Index 
to Journals In Education (CIJE).- Instructions for ordering ERIC documents are 
attached to this reference list. 



ABLE Model Pfofprtun. Introducing Career Eduoabion to Teac>ie rs: A Handbook for 
Consultenis, Vforksho? ji*3aders, and Teach e r Educatoro « Sprinf;fieldj IL: 
Vocational and Techniceul Educatlort Division, State Board of Vocational 
Education and Rcheihllitation; and DoKalb: Northern Illinois tJniveyity. 
April, 17/^2. lOb pp. ' njl) 067 W 141^ ;^O.Gt> HO (1;6.5S. A.1 so available , 
from Aj)LE Model PtoKreuu, Northern Illlztois tjnlversity, DeKalb, Illinois 
60115 ($5.00). 

Abc tract s of Piusear ch anci Develop ment Pro je cts in Coax^nr EJuc atioru Washin;^ ton , 
DC: Di\'i.slon of" Vocaticna,! and Teclinical Education, Office of Education, 
U.S. Departcien-t of Health, Education, and \7elfare* June 1972. 153 PP- 
ED 063 520 MB' $0.65 HC $6,58. 

A;ierican Vocational Association. "Cai*eer Education — Is It a Fad or a Major De- 
4 velopment?'* Air.erican Vobational Journal . Vol. if7. No. 3 (iferch, 1972), en- 

tire- issue. 

Beker,*G*E. ''The Teacher's Role in Career Education.'' School Shop ^ Vol. 32, 
No. 3 (November, 1972), 35-37. ^ ^ \ 

Banathy, Bela H., and Peterson, Robert M. "Eniployer Based Career Education (EBCE) — 
A Model Developed at the Far West laboratory for Educational Research and 
Development." Paper presented at the 1972 Annual Meeting of the American 
Educational Research Association, Chicago, Illinois, April If, 1972# Complete 
text \^ pp. ED 062 539 MF $0.65 HC $3.29* 

Begle, Elsie P., et euL. Career Education: An Annotated/Biljllography for Teachers 
and Curriculum Developers . Palo Alto, CA: American Institutes for Research 
- , in the Behavioral Sciences. January, 1972. 312 pp. ED 073 297. MF $0.65 
■ HC $13.16. 

E^tVsaii 10/23/73 . " • J"' 



"Career iiducatiou. \faat It's All iiuout*" Tlie National Assoc laLlun of JJoconclory * 
School Princ ipa ls (NSSP) Bulletin ^ Vol. 57, No* 371 CHorchV l^fnl', entire^ 
*issue. ' * ^ ^ 

J) ' ^ ^ * , 

"Caireer Education: A Model for Inrpla^ientation,^* Biijslnesr. Edu cation ^' oruxa, Vo3-, 
' 25', No. -8 (May, 1971'), PP- 3-5- ■ ' 

^^S^T^ for Adults throuffli Education; A> ^Pojit ion Paper ffoia th e National 

" AdViso iy C oiihcit'{%vA'diLlt Edace itlon. washing on. I>J: 'National Advispry 
.Council on Adult Education. lAn;y,''lSf!2. 22 pp. ' hV^OGh 590 MF $0.65 ' 
I-IC $3-29> 

Childerc, B.E. and Ni^o^, Clicx Iq^^^r^os t n e o ondaiy 001'./:?^^ Heucabioru Career 

" Education 1'bnucra.ph lk>v,^^5^^^y^ Hc: CeabeT'for O'^cupalional Education, 

North Carolina State University. 1973. 202 pp- ' 

Davenport, Tjawrence, euid Petty, Reginald, e\ls* Ma^oritj^e.*: und Career I'ducabion^ , 
ColujnI)UG,^ Olf: Educational Community and r^nr>u"litVnL/: ^ss't.K la't^ ir.c. l^^* 
Available from Educational and CoiVjuunlty (l:?nsuUauU;, Associates, Inc*., 
683 E. Broad^Gtre*jet,''Colujjibus, Ohio," ^2.80, 

Denues, Celia. Career Perspecbivfe; Your Choice of Work> Worthington, OH: 
Charles A. Jones Publishing .Company./ 15?72. Available :^om Charles A. 
Jones Publishit^g Corrtpesxy , ,k Village Green, S.E^,- VJortiun^^i^oa, Ohio, 

Drier, ilerry tl,, Jr.. Cai' e6r Develo pir.enb r:csourceS" A Gui de to A udioyisu/j g and 

Pri nted IlateAals, K-12 . Worthin^^^n, OH: ^Cnarles'^A. Jo no 3 Publishing ""Com- 
pany. May yi 973* 312 pp.. Availahle from. Charles A. Jones I\iblishing Com- 
pany, k Village (^reeu,. S.E. , V7orthingtoa, Ohio* ^ • , ^ * * 

?';- 12 Cuide for Integrating Caree r iPeviiapmsnt lato local Ouirricu l^^rr.. 

^/orthin^'^on, 0!!: Charles A. Joneii Puhlishing Coinpany, V Villa^je C.reen, S.E., 
Ifovthj > fKliXi , 'Ohio . $6 . ^ ' ' • ' ^ 




I>i:!!n, C. J., I^T'^Po j, Bl^ l E. Uorld of VJork: i^2?^'^J2L''*"*\'-'^-l;*^'!2?'" ^^iJ-J^-'^^ 
in^ t/u» r I c'Tienta.7, 'Grades; A Hand^ok xc^ reaoh^ra; ty'i^ Uout:r.olof s^ l)?j]i?.s, 'IX: 
. Tne Leslie Pre7sr"'isr/^^^^^ "200 pi)."- '* * 

b'liiot, Ian/ •'Oc^cupation Orientation Means Work for You/' Grada T.;ach8r. Vol. 
No. 8 (April, 1971), pp. 6O-65. * 

Evse^s, Rupert i'i\/;3nd Terry, D^wiu R.. eds , Chan^^in^i; i Ko Le of Voc:?,tional ^Teagher 
Educotio.i. Uroeaa, IL: University of Illinois pCoft lege of Education. 19^1." 
219 PP* ^To^ 399 MF $0.65 HC $9.87. ^ \^ . 

barber, Bill G. The Cc^parative Effects' of Two Methods of Instmxction Upon the^ 
Attitudes of Elementary Education Majors Tcomrd Career Education . Doctoral 
Dissertatibn. Columbia: University of Missoirri. Available from University 
Microfilms, A Xerox Company, 300 N. Zeeb Road, Ann Arbor, MI l;8l03 (l4P $lf.OO; 
Xeroxography $10.00). ^ ' * • 



« : at 

TurnbiU, miliam-W., chrmi Proceeding s o fkthe. Conf erences on Ca reer Educa tion 

(Beverly Ki lls, CA, and Washington, DC^ May, 1.97277 Princeton, NJ: 

Educational Testing Service. 1972. IS^^pp, ■ " • 

'■•«*< ' * . 

>. . • - 

U.S. Office of Eduction, /^sjbracts Jtf Kxenj)^^ in VocahonaJ. Kducatlon. 

Washington, DC:. Dl-vlsion of Vocational. and TeVhaYoVi l;auc^>/o^)n^/ UiiT^-OtTi 
. of Education^. November, I97I. 12l| tj,-j. ■ ED-C-SO 1B9 KF 10.45. IIC 46.58. 

• ?}^'''-fO:«^..of _Secr^^^ C<^^;;ri-:;;cof, or> Vocational 'lildu-;. t ion . 

Region VI Coiu'erence, Da;i.las, Texas, Ap/n: 29-30,' ~ Washl^^^ton,"' EC^^^ 

U.S. Office of Education, .Department of Health, EducAt.ipn, and VJelfare. 1971. 
' ' I' ' - ' . - 

Wenip, Pobert E., an^ Wolanslc// Wllliar. D. Re^/iei.; and .Synbh^sjA of l/Jterature 

°3J9^J^F.^^'nP^ Jj.^MuatJX- Infomiation "ScTr lVc M'o . Co:Uji!.:bv;s; Oif : ' "?he 

_ , C(jnter-fo¥ Vocational and T.-Jchnical Education, Trtc Ohio fitate UiiVersity " 

197?. 72 pp. -i-H) 062 5llt f-JF .^0.6'^^C ,«.29: ALSO availaVle frm. 
^the Government Printing Office, Wagmn,cffcosi,#»D. ;£0202. J: 

Worthingtpn, Robert M. ''A:ai:eer Educat ion fin d the €dh-^mmj^y. Jan : or ColleR3. - - Pl-e- 
^ sentation at ,the National Seininar for State DirVctors" of ''fbcWnity-Junlo- • * 
.College? (Columbus, Ohio, January. 10, 1972). JaAuery 10,1197?. 1? or)' * 
ED 066 610 ■ MF ,$0.65 HC $3.29. > .. ■ " "•• ' 

CojnprehensJAre JPer^^^^^ Cai-eor ?ducal.i.on. .I'rnsenbation 

at the Annual I#:adershi,p Development Seminar for Stats i/irectors of Vocat-onai 
Edu%\tion (4th, Us Vegaa, Nevada, September 15.„19'^2), W?iKhin;^;on, L-C: 
Bureau of Adiilt, Vocational, and Technical. Education. U.S. OCfica of 
■- Education. SeTii^mber'15-, 19-^. 38 pp. ED O66 619 MF I0.65 ■ IIC ;h.29.'^ 

« ■ * 9 • ' 

♦ ??.?JyJic?a Jiduca^^ Prciiont aMon t)o/ofe the 

. National Technical Educati"r>fi Clinic "(Fort Vfopth , T-xas, M?,roii I5, 1972)'.' 
V/ash'ington,*DC: Bureau ol Adult, Vocal.ion.ii, and Technical 5;.rlucaHoa, ' . 
U.S. Office of Education, March 75, .19^/2.< 25 pn; ° ED '066 ) M 

HC 13.29. ' - . • ■ 
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. ' . ' ' mBLXOCillAl'llY 

Borow, II. (Ed) - - 

M an in a World of \^ork 

Houghton Mifflin Bos^n i96A^ 

' • - ^ • ""^^^ 

Borow, n. (Ed) 

Careet Guidance^£or a Kew A^^e 
Houghton Mifflin Boston' 1973 



Dunn, J. A., et./al. (Ed) 



Career Educa^tion: A Curriculum De sig n and I n5;Li- uctlonal Objective s 
Catalog 

American Institutes for Research , Palo Alto 1973 



Norris, W.; F.R. Zeran; R.N* Hatch; J.R. Engelkes 

The Information Service in Guidance: For Career Development and Planning 
? Rand McNally . , ,New York * 1972 



Oslpow, Samuel 

Theories of Career Development 

Hftpleton-Century-Crof ts New York 1968 

PctcrG^^, M. ' " \ ^ ' ^ 

Applicatio n of Vpc^tional' Devel opment ljieoj:y_l£>_Ca^^^ 
Ccnt^,»r for Vocational & Technical Education 
* Co]iimbu£M Ohio / 1973 



Ressier, Ralph 

^ C areon Education:! The Ni>!_F v onj. i^t^ 
" Charles A. Jones Vublishing Co . I 
Worthington> Ohio 




Roth> R.; D. Hcf'shenson; T. Hilliard 

" Th e Psychology of Vocational Development 

L^n & Bacon Boston • 1970 

Stevenson, John B» 

An Injiroduction to. Career Education 
Charl^^<^. Jones Publishing Co. 
Wocthingbon, Ohio 1973 
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SAMPLE APPROACHES FROM SUMMER *73 
FOR IHTBRNAL EVALUAII(» 



Progress Report by Teaaa * 

1* Activities engaged in to enhance knovledge» understanding and attitudes « 
about Career Education: 

Activities most useful: ^ 
^ Recommendations: * ^ 

2, Plans and activities developed to promote" Career Education within your 
home school or district: 

Description: . . - ^ 

Anticipated successes and difficulties: 
Useful assistance and support: 



\ 



4 
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Weekly Report f 

Vlace X on th« contlnuttm for •ach day according to your overall 
evaluation of that day^f program* 



Least Value Most^alue 



Monday- 
Tuesday 
Wednesday 
Thursday 
Friday 



Positive coniDenta about this week's activities: 



Negative conDents about this week's activities: 



'Suggestions for future activities: 



ERIC 



Sunmatlve Reaction Report \^ 

1« General reactions to the workshop:. 



2. Identification of most helpful speakers, field trips and activities: 



* 4 . ' 



3. Identification of least helpful activities: 



4. Suggestions for future workshops: 



9 f • 



5. Additional conaents: 



c 



6» A good definition of career education: 
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Sxflamatlve Reaction Report 

Rate each item on this scale; 
5«excelleat 4«good 3»adequate 



Facilities 
Directors 



Instructional 8ta££ and 



Reference materials 

Provision for group, 
interaction 

i Workshop loet expectations 

Overall workshop rating 



5 
5 

5 
5 



2«fair l»poor 



4 
4 



3 
3 



2 
2 



^4 y . 2 



5 4 
5 4 
5 4 



3 2 
2 



4r! 



Identify experiences you have had here that you plan to duplicate, 
alter or del^&^-whenjyou organize your own career education programs* 
1. B^eriences wefcrovided that you plan to replicate: 



2* Expe aces we provided that you plan to change or alter: 
3* Experiences we provided that you plan not to u^e: , 
4* Additional experiences that you plan to implement in your schools: 
5. ^ How would you now define career education? 
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Self-Bvaluatlori 

Based upon your own though te about your obvious Input to this workshop ^ 
how would your peers rate you as you came across to them? Circle your 
response. 



' a) 


alive 10 


9 


8 


7 


6 


existing ' 4 


3 


2 * 


1 


0 


dead , 


b) 

R 


turned 

on ^ 10 


9 


8 


^ 


6 


on and 
„off 4 


3 


2" 


1 

t 


0 


off 


c) 


conanitted 
, to career 
education 10 


9 


8 


7 


* 6 


kind of 4 


• 

3 


2 


1 


J- 
0 


' here for 
hours and 
poney 


d) 


warm 

person ^ 10 


9 


8 


7 


6 


luke ^ 
' warm 4 


, 3 


2 


1 


0 


pretty . 
cold 


e) 


real 10 


>9 


8 


.7 


6 


fluctuates 4 


3 


2 


1 


" 0 


phoney 


f) 


Innovator 10. 


,9 


8 


7 


• 6 


early 4 


3 


2 


1 


•0 


a laggard 



adopter 



Now put an X where you think you belong. 
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CpfiMJNITY RESOURCES . • ' 

^ Prepared by Robert Ullery, .Coordinator 

1^ Industry-Education Programs 

\ Office of Occupational lEd. 

. ' NY State Education Dept- 

Y: , * ' , Albany, NY 12210 



1. Greater Warren Ccannunity Resources: 1970 

Alfred Biacciano, Director 

Director* of Vocational § Technical Education 

Warren Consolidated Schools 

Warren, Michigan 



^ ^, Conriejitv* Ipswlt of . comn^nity resources worJcshop ^h.^ 



2. Field Trips In and Around Long Island 

SCOPE' * f 

' Suffolk Educational Center 
Stony Brook, NY 11790 

Conment: Availability?? 

3. Open. Doors: A Guide to Business Rescairces Available for 
NevrYork Schools: 197? 

Open Doors: School -Business Partnerships 

Public Education Association 

20 West 40th Street 

New York, m 10018 • ' 

^ Coniment: Limited availability from Ind-Ed Coordinator, 
New York City ' 

4. BusinesKand Industry Resources- 
(Herkimer'} East Madison, Oneida Counties) 

Industry-Education Coordinator's Office 
Herkimer County BOGES 

Comment: Uncertain of availability at this time. 
Being revised.^ 
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5, ^ ^ellow Pages of Learning Resources - Edited by Richard S, Wurman 

The >1IT Press 

Massachusetts Institute of Technology 
Cambridge, Mass, 

COTwent: Available from MIT Press at $1-95 

6, Career Education and the Businessman; A Handbook of Act ion^^ggcst ions 

(Chamber of Coimerce of the U,S, 
1615 H Street, NW • 
Washington, DC 20006' 

Conment: Available from Chamber of Conmerce of U-S- for $1-00 



7,. Career Education:. A New Concept in Teaching 

National Association of Manufacturers 
277 Park Avenue 
. New York, NY 10017 

Comment: ' Available from .NAM, Cost^ Probably free in 
single copy, 

8, Elementary ajid Secondary liJucation • ' . , ' ' ' 

National Associatioft of Manufacturer's ; 

lyucatioa Department „ / . . , 

'277 Park Avenue 
New York, NY 10017 . — 



Conment: Available at no charge from NAM 

, 9. Industry Education^Projects ' ' 

National Association of 'Manufacturers' 
Education Department 
277 Park Averiue * 
' • New York, NY 10017 . . 

^ Comment: Can be ordered frcrni NAM ^ $.50 

10, School Volunteers in New York State * , 

The University of the State of New York 
State Education Department 

^Albany, NY 12224 ^ ^ . ^ 

Comment: . Available in quantity from SED- Recently 
mailed to all schools • 

♦ 
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11. Goals for Elanentary, Secondary and Continuing Education 
in New York State 

l The University of tlie Staite of New York 
State Education Departs^n^ 
'' V Albany, NY 12224 V^- 

-> 

Canment:" Available froAi.SED. Recently mailed 
to all schools. 

12. Providing Optional Learning Environments m New York State 

The University of the State of New York 
■( State Education Department 

Albany, NY 12224 ' ' 

' - . Comment: Available from SED. 



13. The Educationajr ABC's of Industry 

The Educational ABC's of IndustrV 
2212 11th Street ^ 
Niagara Falls, NY 14305 



Conment: Available without cost 



1/ 
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USINC COMMUNITY RESOUKCES 
INCAKEER EDUCATION: AN IMPERATIVIl 



.'sr- 



by 



ROBERT E. NORTON 
Research and Development Specialist 
The Center for Vocational and Technical Education 
The Ohio State Unjversity ' 
Columbus, Ohio 



presented at the • ' ; 

^ Seventh Annual 

National Vocational and Technical Teacher Education. Seminar 

October 22- 25;.19'73 

Hotel Adolphus, Dallas; Texas 

sp,onsqred by 



AMD T£CHHK:AL tOUCATK>N 




JbstfINt; COMMUNITY KKSOUKCES 
IN^^EER EDUCATION: AN IMPERATIVE 

By: Robert E. Norton ^ 

With tl.c iu.plcmcntation pf crccr'cducation. tl.c .u-cd to^'cstablisl, now and strong cooperative 
rd ui! i l> wccn schools and rhur communities has become an impc-tive! We „.,st .mmed.ately 
^ cLuors, to brin, about both more extensive and more effective ut.l.zat.on of conu.u- 

^ education. Schools cannot and should not atte.npt to prov.de . total c uca- 

Z I prla,^ for students by thcnsclves. There is no way of bringn,, the relevancy den..„d. y 
'irccr cdncatic.n into our school pro,.a.^.s without really opening up our schools to the world ,h.t 
surrounils thcni. 

Wc as educators, must honestly recoenize and ad.nit that we canmn provide career educati.m- 
ourselvc;! Further, we must sincerely anifrankly admit our shortcomings to the community and 
solicit its help. We must help n,.n.hers of the community-parents, employers employees^and 
: ' .iL^nnLf the community ^ivic. governmental, and social-to identify the.r role m .mplement- 
^g and conducting career cdu# ^ programs. We must "turn on" the commumty .nfonn.ng 
the public of career educatio&bx devising strateg.es so that everyone who w.shes can become a 
part of the career cducatio.lToccss a way that is meaningful a..d sat.sfy.ng to h.m. and .n a way 
that contributes significa..tly to n.i eting the needs of studc.ts. 

•rhcs. arc .hallenghlg wouls ... chose of us rcsp...,sil>re for the prcserv.ce and ... scrv.ce ,>rc,>ara. 
con of U...chers a..d ..d...i...s.r..to,s. l o do what is being suggested ...e....s work hard w..rk or .-s 
...ul for others, lint b-efore wc d.s.....ss the wholc\dea i., favor of lett...g so...eo..e else do .t. let s 
look at what ca.. be gained a..cl what il will cost. 

Wh .'t can bo Rai.,ed fro.n more effective and ...ore extc.sive ^om.nunity ...volvement i.. ...ost 
com;u.;ities? Many specific benefits can be ci.ed but fi.r our purposes, six major ones w.ll serve 
to illustrate the benefits of i.,crea.scd school-community cooperat.on: 

, \... il..hilitv of Skilh-H ^.-source Persons i.. Many Fietds-The human talent available in 
• s.nallest of co.n.nunities is vast and often .,e^.rly^n tapped by the educat.onal 

svst.m All types of workers reside in most communitie^the professional, techn.cial. 

skilie.l.' semiskilled. , and the unskilled. And many of them arc willing and anxious to help. 

. A...i l.bilitv of Materl^U .nd Bouipment ^^^^^ rC School Cannot Afford-Many printed 
n.,d audiovisual materials arc available, generally just for the asking, from local bus.nes.ses 
industries, organizations, and agencies. Some of them are not useful .n public cducat.ona^ 



,)J" tlu-ir ujicriitioiis wood, mot.il. fabru . pi.istu . tu .. n . ; 

„iy ost for educational purposes. * 

what is tauglu to wl.at really happens i.. the coinn.u.uty. . ■ ' ■ . 

4 ,YoUth More A,.... of Local Career Qoportunities- By involving parents, employers. amV ; . 
^' ^ware o — _ , the students cannot help but become nuTrc aware 

experiences. 

..^a, .a 4-- e-..n ,o,.,.. 

cannot be duplicated u. any other way. 

community n P education to life, no matter what career goafsltj 

.rdequatelv preparing for their next step, whatever it is. 

^ .... Ka 



thrs is especially true tod..y with tl.c .ncreasea conu n. »or .jccountability ..nd ti.e many t..xp..ycr • 
revolts tliat'liuvc resulted in more rejected school boiul issues than ever hclorc in histoi y. 

■ ' ' .*.'•• 

The write! Iirmly believes that -iiKrcKinn oiiiintrniiy involvemen t nlleiMmt nnly .mk ..I ihe' ' 
very best w.iv.n oI improving our educatrunarpromanis but alM. on e of the thcatH st .iv.nlable ways 
ofimftrovinethem . That is^ot tosSy tfiat none of the possible community involvemci.t type auivi. 
tics will cost money, but rathcr that many of them can bq implemented at low cost and in some cases 
for practically no cost . . ' / ' * 

«... * ' * ^ 

First, some noiost o\ practically no cost activities: 

1. Resource Persons - parents, employers, einpl^ees. etc. can be brqught into the ciassrooifi 
with the only investn^ent being a letter und/or a short telephone chll.^ ^ » 

2. Work Experience - i-»ploratory,^enerai;.uid cpopW^Cive work experience opportunities 
exist' in all cominuhities to somfextent. Again a telephone call, a letter, and/or some 
visits to explain and supervise the work experience program is generally all that is neces- 



sary. 



3. Information - free maferials and information arc generally available locally for little or no 
cost including career informat"ion,*technicaf information about industrial' processes, and 
career placement information. 

4. Supplies. Equipment, and Materials -many local businesses will supply upon request sam- 
ple copies of business forms, job applications, etc.; will loan specialized.or surplus equip- 
ment; and will give the school.v'arious byproducts of their operation (wood and sheet 
metal scraps for- examplcj.. -.^ 

. »- ' 

*S. ' Advisory Groups -the school can. wiih little or no cost.' secure expert advice and opinion 



in many areas. 



^ Tl^■tunlliI•Aav■^i..g- ass^lstancc on a onc-td^t^ne basis is one of the most effective and under 

utilized techniqueslTvailable whereby community persons serving as tutors can provid? a 
vital service to stud'cBts. particularly the less able and low motivated students who might 
otherwise be lost. ' ^ ■ , . . . , 

A few of the more costly activities that when weighed against the benefits to be derived cannot 
be considered prohibitive include: 



1. 



ln-serv'<ce Education of Staff -al though sdrne in-se^.c education time for staff i^ generally 
a part of the regular school program, i^ does take tiTfie and does cost money. The fact that 
community resources are under, utilized and often inetfectively utUized, hoyvever, speaks 
strongly of the need tor an effective in-service program for most Staffs. Printed materials, 
as we well know from past experience,.will not^b.the job alone. We must deal with the 




,ittitiivlcs .i\ well .imIk' iindcrsMnding.s ;iiuI skills of st.iff .is rtg.irtls'Ldtt tivt u)iii1tiuiiily 
resources utiliziitiou. * , * 

2. Development of ^ominunity Resources Directory - this is a U)Wxeo5t .ittivity, rtl.itivtly 

\pe.iking, hut the development of a compjcliCMsivc comnuinity res»\rrcv *dircUt)ry i,in j»u ^ 

^1 hwg way toward making staff aware of the resources that arc available and suited tn 

their partitular needs. 
•* ♦ 

3^ Field Trips -although the tost of transportation for field trips is relatively low in compari- 
son tiVjnau^ other educational costs, it does add significantly fft already tight budgets. - 

4. Additional Staff the .size of the school jiy stein will determine whether ^art-time or full- 
time st.iff are neede^t^to effectively devek>p and coordinate the community involvement 
pfograni. Here the benefits to be gained must be carefully wcfghed against^^he costs to.be 
Incurred and the. i](icnij^ available. 

.^txrc going further, let's briefly address the topic of die role of community involvement m 
du'cation and thcl^icws of educators and community representatives toward such involvement, 

".,A review of what might be called the principles or tenets of career education quickly reveals 
that jhcrc is nearly unanimous agreement tlKfcH*fareer education involves the entire school {frogram 
and that it slunildBnite the school and community in a cooperative education?! venture" One of 
the fivi initial program requirpmcnt.s for career education, laid down by the U.S. Office of Education 
as dcvch^pincnt of the ConiprekKnstve School-Based Career Education Model (CCEM) that was , 
lauiulRd'in July of w.is tliat the educational program to be developed*for grades K through 
twclvt .iround the career development needs of each student musi^*'mcorporate communit^resoAirccs 
and non .school i Jucational opportunities." It is stated in different ways by different writers but 
all are in csscmc saying that a iic^ partnership must be formed if career edutation programs are to * 
provide tin. bruad range pf educational e.xperiences needed to prepare students for more rational 
career choices aiul more relevant catcer preparation. 

What about tin views of educators and community representatives'toward the use of commu 
nity rt sources in career education? To answer that question and the question of what factors tend ' 
to inhibit the u.sc of such resource's^ we in the Staff Development Unit of CCEM developed a ques- 
tionnaire last spring that was completed by 116 educators from five different school distrfcts, and 
an intervjew sthcdule that was administered to 200 persons representing five different community 
sub-populations in two different communities tWs suftimer. 

Prior to conducting the study, we were already aSvare that many teachers in the six local educa- 
iiS\\ agencies (LEAs).that were participating in the development of the scho^f-based model were 
making little and in some cases practically no use of resouf;ce persons and field trips. For example, 
to the cjucsiioiu "During the previous school year, how many people 'visited your classrooms to talk 
about their jobs and the kind of work they*do?", 6^percent of over 2800 teachers from the^jx 
LEAs replied none. To the.question, "During the prevmus schdpl year, how*many trip4 did your 



classics) make lo obscixi' \soA Ivini: iH-rlormcd?". ()S pmcnt replied ij^ilij And thc-qucstnm; - 
•'Ourinj: the jMcxums svlhu>lye.n, uymy trips did ytuu i lass(es)^taki: to ^)lal C^s ^tlter than Wi>rk 
scttin|;s?*\ 55 peuiMU Tcplieil none. ^ . • . 

Sevcjal naeiesiinj;. Inuliu^s i anu ont of ihccdiu at»>i\nrvcy. l ime atlows lor the sh.mn^ ol 
imly a*lew at tiL pA)ml. The aiiuudes ol HO educators ^prnnarily adu)iuistrators and in scrviie 
coordinators) /rou) five large bLlH)ol systems toward the nsc of community resources is pretty well 
summarized by their response to the question>j the end of the survey which asked, **In general, the 
utilization of community resources should ht: ^ ^ 

^ P^EHCENJ RESPONSE 
^ A, Gready "Expanded 93.0 

B. Reniain About Same *h . - ^ ^ . 

C Greatly Reduced O.D ' • 

Over 58 percent of the same group felt that the major inhibiting factor as regards use of com- 
munity resources was sMnply teacher unawarenegs of the resources actually available. The biggest 
factor reported as mhibiti^g the use of study^or field trips^as the la.ck of and cost of transportation. 

We came up with similar findings from the 20fl'conwnunity interviews conducted last summer. 
A few of the higldiglits follow: ^ * . * 

^. 95.4 percent of all respondents said they favored the use of resource persons in school. 
Most (166 out'of 197) said they were "v^ry favorable" toward having' resource people in 
the schools. * . * . \ - - * 

b. 97/0 percent of all respondents answered that they were eit*her **very favorable*' or **some- 
whatfavorable*' toward the use of.field tjips a^a part of regular school activities. , 

c. ^ 98.5 percent ofc' the respondents wd^c favorable toward having students work part-time in • 
" local businesses and factories^* a way of learning about different jobs and at the same 

tunc developing skills which will help thepi begeme successful employees after graduation. 

d. percent^f the respondents indicated that they favored the use of advisory C9mmit- 
^ccs. rlie respondents felt, however, that teachecs and ddmirrtstrators wer^ somewhat leus 

favorable tov/ard advisory committees (51.^ percent fttf teachers and 54.2 percent for^ 
administrators). ' . ♦ 



. ^ AtttUule<: 7 owardCareer llducation, a report submitted to The Comprehensive Career Erfuca- 
Model, The Center for Vocational and Technical Education, Columbus, Ohio, by The Institute 
for Educational Development, New York, New York, February 1972. , 
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Jficld .rips or rc»,urcc persons w. ™ Tlu- 

ir r::::: t tTufwe <,» fee, so.e ,»a ^^<. *e p^b^ . 

school and the community? ■ 

■ v- . ■■ 

The; f..lh,wu.g arc offend for your coi)sidcra!ion: 

^ *.S(:H(X)l.-a)MMUNnYTENET^ . ^ \ ' . 

1 uurning docs iwt occur exclusively in soiiools. 

Cree,ca.c.ion,e,ui;es.K,cchework»cr.aWrbeschoo,wor.dbeb,ou^cco6erK-er. ' 

Ne* sel..x.l-commuai,y cooperative rela.ionsbips are esseM.al. 
"4; Rclcvao. education res..ircsc'xpaaaedcomm»ai„invoWm. 

■ ,„u„.e wc agree ^as,-. p.rrj '^'f'ZZ^lr:^^'^^^ 

. oducariona, pro«r.,„ »^2't''Vbt:bT:ct:ird reTolu!; in .enns oa.Jili«.iog-.he 
. <i. f '•"'P?.'"'" ^ „ a'n t ,be° urv ys discussed, desired by botb educators and 

,„,,„f i„vol.en,e.t »»f j;^^ ^^^^^^^ Z^J,,, ,be scbool and second, for the cn^ntun.ty 

«t:[eti;:' ::les presented Wi„-serve our purpose. 

" The SCHOOL should:". 

• , Be sensitive to community heeds. 
. . ■ utilise community resources both in.c,,ool and through oat.«f.scboolstidy trips. . 

. ■ ,„volvc community representatives in appropriate. dvisory and decision-making roles. . 
' . . Publicize the type oYr;rsources and involvements needed. 



. Cioordinntc the use of resources. 
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•riicc:oMMUNrrY siioiiiti: 

• KcclOnfoiuicJ .ibtnu Ms m lioi»ls. 

• InMirc tli.n si hool pionr.ims an- ri-lcvaiit. 

' • offer appropriatc'rcsourccs and assistance to its schools by cctting involved. 

: Each of these could be commented upon and some will be later but now let's go back to con- 
sideration of some oT th J problem's that prevent more effective and more extens.ve use of commu- 
nily ;rur"e.s. These problems may be broadly categorized into two n,ajor areas: poor commun.ca - 
tion and poor coorflination : 

First the problem of poor communication. We sincerely believe that in many cases educators 
X Vp?Lnd the m .av/t^encf.ts to be derived from community involvement. And why should 

«,1 the benefits to be g=inc<l from field trips, resource persons, antl atlv.sory eomm,ttct>. Ot 
To^™ lorn, etlueator groups, inclutling voc'ation,! etlucators do . better job ,n .h,s area than others. 

wcTo cnou M ^How ,na„y student teachers have we placed «here no adv sory co, t,.c 

cx« c"cep° perhaps on paper? How u,any student teachers complete their fie d expcrK-nce w„l. 
o^P.r hav'lB planned and conduced a field trip, without ever having arranged for a revorce per- 
son or for a work experience program? 

Educators are unaware i,r many cases of business, industry, and parent willingness and desire 
to .^^^ » very natural reluctance on the part of most people including educators to 
a:k ? or"of others for free' And yet. community people often wonder why they arc never ..skcd 
.r in anv way The two groups want and need ftach other's help hut are too often put n the 
to assist m any way. T^^^ej^" J P ^ ^^^^ „f ,,,, in the position ol not 

some franki;>fd^flowing means of two-way communication to overcome th.s hurdle. 

Educ .tors .re also simply unaware of the vast amount of facilities, equipment, materials, and 

method or the same olcf equipment we've always used. 
• ' But poor communicatfon.s only about one-half of the problem. We also have the probbnof . 



MtH'^ c\ tensive usi u'iiuni s ouiuliu.ition i>t iHliu>it<M >nhl i oimmini(\ il(tMls . Hi^w iii.iiiv 
M^iool ilistri* ts yi)ii know i)f wlu» li^vc .1 scluuil vtMunuMikv r.tscuiri is nujrJm.itijr wlm \s p^vw , 
.iiiipic tiiiic.iiul icsDuuiN u» ill) .ruMlly cllcttivi* )c)l>^ ^itli stMiu' toonliiutioii. .1 iiMiuac piivMi 
iuiiiiiig ti» siliool ti» UWi'i \Mtli uiK \ I.ISS iiiiglit vury wt II iiui t Vvitli two oi iin^u tl.issi s (li.it li.tvi 
Ih'.iii loiiibiiml or stay .ui cnIm lii»\ir to meet with .nK»tluT % Kins., With sonii" t oorilin.itiuii, llii s,inii 
lMi.sincss4»r icsiKirtt pcrMni will luit be i.illcil upi)ii iiiuKily to contribute tunc or other rcsoums ^ ^ 
while :i similar business is not contacteit ut all. 

\ 

The problem of coordmatiuii also strongly^ suggests that a comnlunity information and resources 
cicannghousc is needed. A ccntrul ligation where tcaclurs and counselors can funnel tbeir requests 
and expect to receive quick and courteous assistance b essential to a viabl? program. In the ^mc 
way, a central office or location where parents, employers, and others can phone in tbeir offers of 
assistance or where they can drop b) to demonstrate their sincerity and perhaps explain tlie t^s of 
resources available is as vital to a successful community resources utiIi|^tion program as the ERIC 
Clearinghouses are to the dfsscmination of educational informatfon. 

Now that wc have briefly, discussed some of the major problems and inhibiting factors, let's 
turn our attention to some of the possible solutions. Not all of these will be equally appropriate for 
all school districts but all of them and others unmentioned should be considered by all districts who 
seek an effective and well coordinated program. 

PROPOSEP SOLUTION 1 - The National Association of Manufacturers (NAM) recommends 
the following plan that merits careful consideration by persons at all levels of education. They ad 
vocate **that a qualified person of appropriate r^k be designated at the federal, state, and local 4 
government education levels to coordinate and cncouri^e business, industry-education cooperation " 

PROPOSED SOLUTION 2 - Every educational system that is sincere about its intent to mfpk 
ineiit career education and to maximize the effective use of community resources, should develop 
and make available to every teacher, counselor, and administrator in the system a copy of a Coinniu 
nitv Resource Directory for Career Education . The directory should include an inventory^f resource 
persons, businesses and industries, community agencies and organizations, governmental agencies, and 
parents. Often local chambers of commerce and other groups have been ©l^valuaHc assistance in 
compiling such a directory. The value of such a directory to a busy teacher or counselor who wants 
to%iakc use of the best community resources available but docs not have the time to locate such re 
sources cannot be ovcrstressed. RcmcmBcr, over half of the educators reported that the lack of 
awareness of resources available was a major obstacle to thefr use. While on this topfc, we,raust not ^ 
forget the too often overlooked resources that are possessed by the educationatitaCff^ost teachers, 
counselors, and administrators have held other pg^Mtions or jobs for at least short p^Viods of time 
An inventory of these readily available *Mn-housc" resources can also make a ysluable contribution. 
One district reported that the students saw their teachers in a new light (as rilore human, of,course) 
once they realized teachers coul^^o more than "just teach," 

PROPOSED SOLUTION 3 - Another solution for many districts will be the initiation, activa- 
tjou, or expansion of the use of advisory committees or councils. Only persons who have had some 



dirccrur close as-socatioh w.th tk.r proper use can fully realize the benefits to be ga.nal (mm .lu-n,. 
Many teachers and admin.strntors ..fter discoverinj; their value firsthand have stated -I don . k.u.^ 
(,ow I ever u..t along without one." Yet many educators continue to fear and almost -shake n, tlu-.i 
hools" at ihe thouj-ht of haying to nrg.,ni/c an.l use ...Ivisory connnittoe. Ag.nn s..mu w1.. m . s.-nu- 
how..wc are fading to clearly demonstrate their use and value in our pres^-rvice and n,..se.VKe ..-.uhe, 
education pronrams. 

PROPOSED SOLUTION 4- Greater use must be made of the vast »alent that can be assessed 
throud, use of resource persons. Since cost is not a factor here, there is no really satisfactory excuse, 
other thaB possiblclack of awareness, that should be accepted as explanation for f;jdure to enr.ch the 
educational program in-this manner. 

PROPOSE1>SOL1IT10N 5- Greater use of study or field trips should be made. Again teachers 
must be made aware of the busine.sses and industries that-are willing and able to host various types 
oTtnps. The board of education and administrator also have a responsibility of makmg transporta- 
tion readily available for such trips. 

PR OPi)SED SOLUTION 6- The«:rvices available through community organizations/ both gov- 
• 'crmncntal such as the employ mem security division, and non-governmental such as civic groups, are 
often relatively untapped- Many of the governmental agencies have official respons.b.l.ty through 
Icttfslation or other orders to assist the educational community in any way they can Snn.larly. the 
Kiwanis. Rotary. Lions/ and other civic clubs all have educational or vocational gu.dance connn.uees 
of one kind or another. They often are anxiously seeking ways to provide service tc^e schools to 
- help' them fulfill their obligations as community service organizations. • X 

-PROPOS ED SOLUTION 7 - One student commenting on hb involvement in a work experience 
program said "This is wh.r.ifs at."^ For many students^hat is exactly where it is ^V^^ ^et wc^have • 
so few of the total who need such relevant and rnotivating experiences that ever receive th in while 
in school Let's face it', no school alone, no matter how excellent its curriculum can provide us stu- 
dents real job experience. More exploratory, general, and specific cooperative work experience pro- 
grams are needed They benefit the.student. the businesses involved, and the school in many.ways. 

Other solufioniXouldSc proposed, bft we suggest these seven "keys to involving community 
resources in career education" as a starting point. And we have gone v,^y beyond what has been d.s- 
cussed thus far. In addi«op to the educator and community survey. We have developed a staff de- 
v lTpm It program designW to promote the more effective and more extensive use of such resources 
S ee FiLe 1 ). The'p4am consists of both an in-sexvice program or procesi and related supportive 
ia««^nal materials. It consists of eight modules which focUs on helping various staff m<Jmbers 
develop a-pos.tive attitude toward th^se of community resciurces. It also suggests many specific 
strategL for locating and effectively using them in caree^ education programs. The materials being 

'2For an illustration of A Comprehensive Caree;4ducation Staff Development Model and a list 
. -of the products currently under development at5X:EM/CVTE to support its implementation, see 
Attachments'A and B respectively. / , . ' 
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iK'vclopcd. .iml to Ih- tested .shortly, will he both priiitcil .iml .uiilii»vi.sii.il (ti.nis|».iu'iu ii s) n. lumiV 
•rhey are designed jjriinarily for small group instriietion luil parts tan .ils.»he appiopriau-lv us,,! <.n 
an iiuKviilnal basis. The iu-si-rviie |>r,.gr.im, which wt.uUl i.ike .ii>pi-,.xiniatelv eigfu li.,uis i.. . ..,upl, u- 
in Us ,'11111 ely. is .lesigiied for us,- „n..i „eed.s analysis basis. Ju ..iher w.hiIs. ./..('all sialT w.m.I.I kLly 
paiticipaie in all modules although that option is possible. * 



Module topics include the following: (a) intrbduction, (b) needs assessment, (c^ role of the 
resources coordinator, (d) development and use of a community resource directory, (c) cominumty 
school advisory cbmmittces, (f) involving resource persons, (g) using field trips, (h) involving com- 
' iniinity organizations and agencies, and (i) work experience programs. The program will be available 
sometime next year after field testing for use by adminjstrators, in-service personnel, teachers, coun- 
selors, and others. Wc feel and believe that students, through expanded contacts with the commu- 
nity, will be the ultimate benefactors. 

A couple of yiwrs ago Sam Burt issued a challenge to all educators when he said that what was 
needed was "a new type of professional leadership-the kind of leaders who will literally tumble the 
school'walls down so that students and tpachers will continually be in the community 'and the com- 
munity in the schools." That is stUI a good challenge to leave with you. The problems of poor com- 
munication, poor coordination, as well as others will continue to inhibit the types of involvement 
reeonimendcd for some time. Let us accept that fact as a challenge to do something about it some- 
thing that will help all our youth. As teacher educators, you have a vitally important role in preparing- 
our teachers of tomorrow so that they will possess the kind of leadership needed to implement viable 
community resource utilization programs as part of the compreh'ensiv<rcaieer education programs of 
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FOREHARD 



ADVISORY COMMITTEES CAN CONTRIBUTE TO THE SUCCESS OF CAREER 
EDUCATION PROGRAMS. 

# 

WITH THE RAPID INCREASE IN TECHNOLOGICAL KNOWLEDGE AND CHANGE, 
IT IS IliPORTANT FOR EDUCATORS TO BE COGNIZANT OF THESE 
DEVELOPlffiNTS AND CHANGES. 

ADVISORY COMt'rITTEES, WITH THEIR REPRESENTATION FROM LABOR 
AND. MANAGEMENT, CAN PROVIDE THE INFORMATION AND GUIDANCE 
HEEDED TO KEEP TRAINING PROGRAMS CURRENT. 



The priraary purpose of this guide is to encourage and help 
school administrators to organize advisory cotmnittees and to provide 
^neral guidelines" for their effective utilization. 



DEHNITION OF ADVISORY COMMITTEE 



The advisory committee is a group of persons outside the _ 
educationkl profession, made up of representative laymen who advise 
and assist educational personnel in the buildi^ of a sound career 
education program. * . *^ 
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WHY THE NEED FOR AN ADVISORY COHMITTEE? 



Assisting young people to understand qualification 
and requirements in career fields requires the best 
cooperative efforts of the school and the community. In 
order to me^t its respoiisibility , the school must know 
what the people need and want.^ The coranunity should know 
what the school is doing and^is ckpable of doing. 

It is also necessary for the school- to know what 
jobs are available and how they can best give students 
knowledge of these jobs. There must be a two-way 
system of understanding and communication between 
agriculture, business, labof*, industry,-, and education in 
order to keep the program realistic and to meet changing 
needs. Today, more than ^ver befor.e, education and 
outside agencies must work as a team and chare the 
responsibility for ti:aining the work force vital to the 
nation's economy. There'^are several reasons for having 
an advisory committees * * 

fl 

1. They offer support and advice on policies 
from a layman's point of view. 

2. They provide advice that is not easily ^ 
obtainable elsewhere. 

3. They have important "public relations potential. 

They assist educators on up-to-date occurances 
in the agricultural, business, labor, and 
governmental areas. 
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FUNCTIONS OF TH€ ADVISORY COKHITTEE: 

The general functidh of the committee is to act 
in an advisory, cjip^^city, f or^ the' dexeJ<)pTnent of the 
career edueatiWprpgl^ajn. -^t^^^ committee shoul 

• advise the school administration on such things' as types 
of employees they are seeking; availability of openings" 
in various fields; long-range projections in occupational 
areas; general and specific attitudes for employees; 
awareness of how-disciplines can relat^e to occupation; 
ideas on how -teachers can incorporate or simulate careers 
into s\:i)jects' and to contribute current information 
about the world of work and the worth of work. 

Other than the above mentioned functions, advisory 
committees often perform the following: 

1. Advise as to adequacy and appropriateness 
of facilities and equipment. 

2. Assist teachers in relating their instruction 
to the needs of the community. 

3? Recommend criteria for the evaluation of 
pro grams 4 \ 

4, Assist in development of a good public 
relations program. 



5. Assist teachers by irfaking suggestions on 
ways to include careers in the curriculum. 
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SELECTION OF ADVISORY COMMITTEE MEfffiERS ' 
Criteria for selection of cotnmitt ee (members: ^ 

m ■ ■ ■ — *' « • 



. 1. Interest 

2. Character and integrity ^ r ^ -v. 

3. ' Ability to express ond^willingn^ss to defend their ^ 

convictions- without attempting to dominate discussion. 
U. Willingness to work' and' donate ttieir time. 

Committee members should be co mposed of: 

1. Parents ' . . * 

2. Businessmen (both employers, and employees.) 
. 3. Both men- and -women ^ 

Students currently enrolled in-sc^qol (to express 

their views) 
5. School district member . ~ 

NOTE: 3e sure' to get a good cro^s-section of owners , 

managers, emfrloyees. Take precautions to insure 
that organized labor and management receive equal 
representation. 

About seven (7) to nine (9) members make a. good 
sized cotnmittee. 

THE FIRST MEETING 

The initial meeting is extremely critical as far as 
maintaining the interest ana .continued support of the comittitt 
members. If the first'meeting is well conducted, the new 
members ire well informed by the school, and a degree of ' 
rapport is established, continued participation will probably 
be forthcoming- The following checklist *jdll assist the 
responsible person in .his prepa rat ions ^fdS^ the, first meeting: 

1/ Inform each member of the date, time, and place 
of the meeting several days in advance. 

2, Send invitation '^o school administration./^ 

3, Prepare ageada for the meeting. (Orientation 
of the membqrs' is the main objective). 
Suggested Agenda : 

a. Welcome and remarks by the chief school ^ 
administrator. 

b. Introduction of members r 

C- Nature and objectives of the school and ttit 
specific program* . ^ . . 



i d. Organization of the committee. / ^ ^ 
^ " e; Other business ques.tions' from participants* 
f. Set date for the next meeting* ^ 
'g. Adjournment . . . / 
4, Start and adjourn on time, / ^ 

'Arrartge for refreshments* ' , 

6, Make a friendly 'phone call" to the committee members 
and thanlc.them for attending. 
* NOTE:' There is no generally accepted policy regarding the 

number of meetingfel to be held. A committee wofking . 
* .to buiW a worthwhile program must meet ofteji and ^ 
^regularly in order to carry out its assignment. When 
. , committees are assembled to deal with short-term , 

^ projects, the frequency of the meetings^ should be 

* ^ ^ arrived at accordingly • * 

' * SUBSEQUENT ADVISORY COMMITTCE MEETINGS 

^ The follo^ng guidelines will be^^of assistance in conducting 

^ advisory;^ coirjn^R?^ * 

jl, '.Start and stop on 1;ime, 
2v>^rollow the 'agenda: 
-r* / a, See*that all pertinent information is presented, 

\ B. Allow for discussion and questions, 

c. Summarize when n€*cess^ary. 
Get group decision. 



The following information may t3f^ be of .help in 
conducting meetings: * t ' * 

'^" How to ;Prepare for a Discussion" 

1. Have your program oif ^purpose organized. %' 

2. Breakdown and list the basic topic points. 
' 3. Analyze questions? to be discuslsed*'. ; 

V, List important discussion q^estionsX ; ^ ,^ 
• 5. Chec*k room for comfortable^temperature and lightings 
6, * Place chairs arouad table informally 'and in conferdnee 



style.. 



7, /Arrange for pencils and note pads jfor ^each^ pergon . 

i • • ^. 

• / . ^ ' ' • , 

'^ SugRestion^' for Leading" a Discussion" 

l,f Set .the stage. 'J ^ 

a. Create* an informal -atmosphere §nd put the 
^roup at easer * ..V-- — ^ 

b. ' State .and clarify th^ que^'Pl^irte ^ prptrlem 
^ - care or Issue. 

'^c. Arouse inte'rest; .advance a question of the,/ 
^analytical or comparative type. * 

_/''• ■■ ' ■ ■ » 



0 . hi'rect the" discussion. . - , ^ 

• ^ Ask a^d redirect questions. Keep the d.scuss.on 

.. ' * moving In a developmental direction. 

^ b Sclto points of agreement and dis.a,reement 

c/ Give appropriate, creSit for all worthy relevant 

r> . d. Encourage exploratio^>S^B^ suggestions. 

e. Sunmarize discussiofis when they are fully 
. developed ^d call attention to unexplored • 
viewpoiptst ' 




THE* CHAIRMAN'S RESPONSIBIUTIEJ^.' 

' The chairman's conduct at -advisory comrtittee tpeetings - 
will to a large extent, determine tL effectiveness of the 
"ciiiittee. He'will. of course, delelte -ny o his 4ut.^ 
to the secretary or other members of/ the c<»iiittee,. Dux 
is still responsible for the fol]^^ functions: 

- ■* 1. Establish meeting dates M^calling the corlitte^ members 

2. .Planning committee functions. • » • 

3. Pjr>eparing a suitable "agenda. • 

U. Providing background information as_^necessary.. , 

5. Presiding 'at meetings. . , * , . - 

6. Undertaking necessary fpf^ow-^P^- ' • 
7 Providinc reports as Required . 

8'. Mlintainfng,necessaty per^nnel contacts with menders. 

9. Assuring. that physical nefeds are; cared fSf.. _ 

■ ' Advisory committee me'mbers ..will' sho^* the greatest, continued 
interest and participation in school projects when: , 

1. Tneir advice is sought frequently but not unnecessarily. 
, ' 2. Their former suggestions have been used by the. school 

administration. • , •^.♦.^^ 

3.. Democj^tic^procedures have been used in committee 

U buf crSit is given them by liavlag theij names pHnt'ed 
^ in the various publications and news releases. 
■ 5. The school representative keeps them informed of the 
progress of each phase of the program. . , 

THE SCHOOL REPRESEHTATiyE'S RESPONSIBILITIES ^ 

Since the advisory" conjrrtittee. in most cases, wi-Ll depend-- 
upon the school representative to guide its ^P^^^f 
scho6l representative wfll want to .consider the followipg items. 



/ 



1. Respect ^he coimnittee^s limited time* 

2. Be prompt in the preparation of records (such as minutes 
of the meetings,' etc. ) • _ 

3. Do not underestimate the intelligence of the committee 
members &t their interest in educational matters. 

4. It is inadvisable eve'r to permit committees to become • . 
administrative in their functions. Seek a concensus, 
nevqr a vote, 

5. The .school representative should never usurp the ^ 
functions 6f the advisory committee by such actions as\^ 

a. Initiating programs* vrithout consulting th$ 
advisory committee. 

b. Taking action within the realm of the designated 
functions of the advisory committee without first 

, consulting the committee, 

c. Failing to inform the committee^ of facts pertaining 
* ^ to the program. : 

6. Do not set 'too broa3 a scope of objectives, for the 
advisory corranittee, or allow the -committee to deviate 
too far from their, original objectives. 

7. Use of privileged information by the committee members , 
for their own benefit or profit oust be avoided, 

-.fiji._DCLJlQt..ignQLre tne committee's recommendations.^ If 

their suggestions are soilhd, appropriate action shpxild 
be' taken as soon as possible. If the propos4ls are 
•not adopted by the school, committee members should 
be told why. * ' ' * . * 



The techniques used by* the school, representative will be 
influenced by many factors and will neW to be changed to fit 
the persdjinel of th*e committee and locai-^nditions. It is 
hoped that the various tecfiniq^es indicated here will help school 
representatives adopt sound- methods of effectively working with^ 
advisory, committees. ^ ' ^ . 





CONCLUSION 

Career education depends on community involvement. 
Its activities project out of the classroom aid into th 
community. Community resources people, places, and 
things — arl both cort^nt and methods of instruction. 
They are essential to program success. Andtwhile the 
specific resourees of communities vary, ^acb is'^rich in 
its own unique way. 

Because career -education has not yet been tightly 
defined, there is opportunity to tailor programs to 
the widely different community circumstances. The 
programs that develop should have objectives broader . 
tharf just filling manpower needs and providing students 
with salable skills* 'They can' be the avenue throur,h 
which* students find a successful and satisfying future. 
They can be the door that lets the community know what 
'goes on in school. They can be the key to community 
support ^or educatin. 

> 
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REGIONAL INDUSTRY-EDUCATION COORDINATORS 



DONALD CLARK 

Niagara Falls Industry- F^lacatl^n Council 
607^ Walnut Avenue " / 
Niagara Fulls, New Yoi:k 14302 
PHONE: ' (716) .285-5251 
REGION:. Niagara Falls . 



RICHARP DA\sINGBURG 
Comraunity Rfc.>ource Specialist 
-Wi-sechestor bounty BOCES //l'' 
42 Triangle Center 
Yorktol:n Heighes, New York 10598 
PHONE: (914) ,245^2700 
REGION: Putnam-Westchester #1 



STAlfl. E^^^^GREENSTEIN^ 
Pro ject ^peci ali st 
Nassau CoWy BOCES 
125 .Torich(V^'urnpike " 
Jc!. i chc , •row \prk 11752 
PfiONn: (516) a97- 8700 



KKIIAE^ DlViru , 
Jndustiy-Educr.tic-n Cootvlinator 
y/Q West Main StrT^t ^ 
"*ROwhestc*r^ New YorU 
PHONE; ('716) 436-64AD 
RECUONh Monroe County. 



DONALD PITKOFF 

Industry -EUiK-atiOn Coordinator 
110 Livingston Street 
Jtoom 928 

New York, ,NfW York ll70l 
PHONE: (212) 596-805V W 
UTOION: ' New York City 

A. ^ * . 

DOROTHEA W. Sl^ERNE (MRS.) 
Industry-Education Coordinator 
Erie County BOCES ' 
99 Aero Drive 

Cheektowaga, Nnv; York *14?25 
PHONE: (716) 634-6800 also, at 
Greater Buffalo Chamber of Conmierce 
(716) 852-5400 

REGION:. Erie County apd Niagara 

County excepfl Niagar^a Fa J J 



{' InduHtry-"L/1ucation CnordJ-taiol 

\Hprkimf\r ComiV.v'BOCFS 
P. 0. Biix'^S^)^ ' : ' 
132 WfSt Goruilfin Sircct 
Herkimcr, Nrw York. 13U:-0 
PHONK: (315) 866-17'81 
REGION: Herkimer, Madison and 
Onoida Counties r 



DONALD FIELD ' ^ 

Industry-Education Coordinator 

Oswego County BOCES ' 

Box 488 - - • 

Mexico^ New York 13114 

PKONE^: (315) 965-7251 -ot 7252 

REGION :* bsw6go/Gounty 
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^ 1. Lockwood Meinprial Library - Reference Department 
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- 1. Teaching Materials Center, SUN^ College at Cortl^d Jj: _ 
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1. Elmifa College, Gannett-Tripp Learning Center 
2.. Library Services - Hoffinan Street 
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Horseheads: ; ' v 

^, 1. Regional Education Center - S. Main Street 



Ithaca: - l- 

1. Mann tibrary, Cornell University 
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1. BOCES - lyassau County, Jerich^umpike • ^ 

Middlett)\^: 

> 1. Occupational Education Cente^^" - Fortune Drive West 
New^altz: ' ' ^ • 
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1. SUI^ College Library 
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New York*City- ' ' C 

1. , Bank '.Street College of Education, Bank Street 

2. Center for Urb?m Education, Madison Avenue ' ^ • 

3. .New Y&rk University - Education Library, Washington Place 

4/ Jeachers Collide Library /^Referenc^ Supervision, W. 120th Street 
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• <• 

Potsdam:- , . * 

1. SU^fY Qollege, College Library 

Rochester: 

I. University- of Rochester, Education Xiblfery 

♦ 

1. 'cheWd-Hefj-On.; East. Gordon Street 



Statin Island: - ■ ^ - . ' * / 

1. RiQlOTond Colijege l^rary, Stuyvesant Place " * 




Stony Brook: - ^* - r 

1. State University College, Library Reference Department 

Syracuse: 

1. Educational and Cultural Center (ECCO) , East Water ^^treet 
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1'. Western New York School Developnent Council, California Drive 

Yorktown* Heights: ' , 
1. BOCES, Fox Meadow Road 
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SAMPLG CURRICULUM MATURIALS 
Designed for Middle School Level 



Courtesy of TOI-BOCES 
Auburn, New York 



Print Material; " ^ ' 

Careers for the 70^ s: Dance 

Walter Terry ^ l971 , 
Crowell-Collier Press, New York,, NY ^ 
^art of a Series) 

Career Education-Program . : Vol, II; Grades* 7-9 
Houghton Nkfflin Co., Boston, Mass. 

Career Opportunities v. 
f Ferguson Publishing to, , * 

• Chicago, Illinois 
*(Part of a Series) 

Aim for a Job' in the Medical Laboratory 
Richards Rosen Press " 
New York, New York 

Exploring the Industries 
Steck -Vaughn Co.", Austin, Texas 
(More Technical) 



Spund and Filjn: 

Careers in Interior Design 
Educational Dimensions^Gorp. , Great Neck, New 

Man Has Wings \ , , 

Bowmar, Glendale, Calif omi\ 

(Very popular) \ ^ 

Career Education • ' 

Olympus Publishing Co: 
(orientation to concept) 

Setting' Goals ; 
Guidance Ass6ciates, Pleasantville, New York 
(use with attitudes) 

Keys: Career Exploration 
SRA, Chicago, 411inois 

' Job Attitudes: Why Work Af All? 

Guidance Associate's ^ Pleasantville, New York 



Sound: 



Caree r-- _i - Busijpbss Occupations 
Sou-r.: Luaming Systems, Shreveport, Louisiana 
(Not as popular as > sound/ film) 



Filjnloop: J 
Glaziers 



Encyclopaedia Brittanica 

(part of vocational series - not popular) 



Transparencies: 



Clerical Occupations /Respons ibi 1 it ies 
3M Company, St* Paul, Minnesota 



Programs: 



Discovery:, Career Log * . ' ' 

- Scholastic Book Services, New York, New York ' 
(part of a program kit) L 

Careers Exploration Program 
Field Educational Publishers^ Inc«, Palo Alto, California 
Cseries' of texts) 



Miscellaneous: 

Arco Test Tutor: Air Traffic Controller 
ARCO^. New York, New York • \ ' 

Materials from Chroniqle Guidance, Moravia, NY 



THE LEARNING CENTER 




A KEY RESOURCE 
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Of" 



Dtreloped by 



Iri cooperation with 



Mrs, Phyllis Horton 
Director 

Oliddon Lotrntng Center 



A^Ie Model rt'ogran 
Nortftern Illinois Urdversitr 
DeKalb, IlUno^is 



THE 



OLIDDB,lJ*' iiCHOOL 
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OLIDDEN SCHOOL is an elementary school in TioJfnih 4 ' 

01a ouiiding composed of eleven classrooms on three floors Ear-h nZL . 
has a large centraX-hali^ area which can be used In a v^Ieiy ^l^]^ 

♦ 

i„ ^™ C'EWER, nov in Its fourth year of operation Is 
located on the ndddle floor of the school, mSing use of the Sertral- ■ 
hall space on that level and one classroci off that hall "^r^.^™ 
\center section of the hai Is used orinaril^ fo^ TiVS; 

center. TOe classroom space houses various actlvity^eas. 

more X,^Z^^r:'^^^J7^^' J-lv. 

xrn^:.iMrirf^i-;errar"e."i'i t"-' "^9^°^ 

"tToi^fl^ffSS *-o»^inate1h°::i^ Pro^::s\Vo Xi ".'^"l ' ' 
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In one section of the Learning Center there are tables ' 
ITm^J.^'^I audio-visual equipment. Located on one of these 

JhiJ^ ^ cassette tape recorders, which pupils may use to 
mak? their o»m tapes. One table houses the single-concept arxl 

Ihii^r ^P^^^ 8° *° filmatrip rack and 

5?1 ! J filnatrip, operate .the viewer themselves, and when 

t^"" filmstrlp to its proper, placj. The single- 

concept, viewer is very easy for students to operate, and a wide 
variety of film .loops for this piece of equipment are avaUable. 



. Another area houses the record players. -Music is a bie 
part jf th« day in the certter. Pupils Uke to bring favorite 
records fro» home and share them with friends. If quiet 
activities are in progress in: the center, - they Usten with 
ear-pnones. If it la hobby and visiting time, aU can enjoy 
. tne reoord« ^ ^ 



The aocessibiUty, of these different kinds of media in 
the center helps the children to use different styles of 
learning and to fit these styles, to their own needs. 





The 



iCTIVITlBS 



ARE4 



llT'.'^'"^'^'^' ^' pupil? 

in the big rocker reading poetry or vlaitirur ■ • 

W make use of the Bclik^lsarZ to nr i^fC r ™* f ^l^'*" " 

A display table is featured in this kr*./! v^+k w^^i 

mmMmm 

i,v* Center are found •« variety of rtaterl^- 



PERSONTEL 

Differentiated itaffing 
la utilised t • 

A full-time dilreotor 
supervises all activitiesi 

A half-time aide assists 
vith material^ aiyl records; 

6-8 student teachers from 
n.UJJ. are assigned to the 
center each year; 

# • 

17 Tolunteer conroinity 
resource persons Hork ^th 
th^, center in various vaTs; 

3*6 upper grade pupils ^ 
work in ihe center ; - 

The inline ipal, whose , 
office is near the center, 
is actively involvefJ; 

Consultants from ABLE 
Model Rrogram are avail- 
able to assist with career, 
education programs* 



"MATERIALS 
Booke 
Tapes 
Records 
Transparanolea 
Pilnstrips 
Single-CoQoept L^opa 
Pictures 
Mi?)S 
Oames 
Kagasines 

0 

kc^ materials 

Craft materials 

Skill d;0velopment 
materials 

Science materials 

Living plants 

Living animals 



BQUIPMEOT 

^llmstrip projectors 

Tape Recorders • 

Movie Projector 

Single*K5onoept ^ 
projector 

Overhead projector 

Listsning StatloM 

Tables 

Chairs . 

Piles 

Shelves 

Film storage racks 
Art screens 
Aoquariums 
Cages 

Playhouse equlimnt 
Puppet* stage 



'ACflVmES FIIE 

A file i>f coinprehenaive activities baaed on Bloom's taxonoinv la 
available for use by the staff. Learning Center personnel a^e 
' *he process of sttppleraenting this' file.. As learning 

activities are dovel'opwl and materials for these aotivitiea prepankl. 
tha plans art written on oards and filed for future ^ev 
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LmART-MEDIA .SERVICES . l^slZ^llltl:^ fZl^'\' ^ 

. learning nodircaJ^h«^^^T"^' '^^^^^ - 

: ^^aced \fTJ\ ^ catalogued and 

. , be brougnt to the cen?S*and shSS\^"tf «^ '""^ ^'ass tan 
. Areas of the center can &e 1bhX«H ? ^" 
needed for a special p?^^uon^ ""^^ 

. , - c^^^^^^^^ support to 

with projects initiated'^ tnl Silr! """^ '° ^^'^^^ - 

; 'Jth^^^i^^^ rental fil. orders/piclci:^ 

• %"^,^eturnin^ tnem at the pr^er tw il^V^ ^ te^n^e, 
-staff, al,(5r« with conrnmnitrvSiL^f ' ?^ Wning Center 
tation >rf,en neK lea^ST^tlSi 'V^' available for consul- 
V ptochaae..'. ^^^"^"^ materl^als are beiVig considered for 

IT * > 



mcBmm> research ^L^'t rarrbf^t'^o^^tr"""-^' 

but they receive guldT^Taml^lTf ^'''T'^^'* ' 
■needed. . ■ /■•"'" ttie staff whjn 

from Northern Illinois i nJversity ' "^J^' 
, twentjr.five research skill? thP^I -"^^^^'^ checklist of. 
^ Child, planning lessons whi^h etmblL'"Jr' - 

refine research skills. ''"^^^ ^'^^bled tho children, to gain dr 

' ^l^^^X^lt^T,- L"ch"ni~~ ■ 
people at their S s'i1es aS'L'?lnI^'''1 inte?^.ewed. 
interviews vith. working flrt/nfo ^ "^^^ conducted 
' grcmp utiHzed c^erL^ J^yi^.^Jho c^^ . 

. interviewing meth^s^i^af i^^el^M^^H^'r' ^^^^ 

. quarters. • LearniTig Center «f !fr^ x^ ^.ead- ; 

> introductory mteSaSslro/^l^ 's^^cf'^"' ^^^'hers •utiH.ei, 



v.. 



. many of which are nrnlti-age. SoIlVjh^'- L,t 
tie^ylr^, archa ll^^^^^ShL'^^^^ Photograph,, poU^rJ^ 
. > puppet-making, and Sid o1 Wo.f i'^' dramatics, ' 



. tirTZ llZnaTtL"! ^^'^^-^ -ith,.the 

• each, day by Learning Ser Sta^^? ? L"'*"^ P^^^i^hed 
• student body. Upon co^leti6n1f alr^L^^'l ^° 
displayed in the Learning Cen?pr !nJ ^ . 
arranged so that v^JSS^J!^ Jl* sharing sessions may be 
V. snapshots, andlnTes^^J? ?h"^ 2"vS! 

7 

K.2 OUSSES llTl^^lTr^''}'^ l^'''^'^ °°™iucted in 

^he learning Center for kindergarten, rirst 
and second grade classes. They are H v«J^ ' 

. beco^ acquainted' :^t"ilhe uLV^' clnt''^ ^ ' 

to operate all the onninmonf J®"*^"^ They learn ' 

. different p?eLs in^'%li" 

.Hcense" upon conrnleS; nl tL^t ^""^^ ^" "operator's^ • 
. to operate\hV:Spl';" fnd:je'^X"^"«^ ""'^^ 

^frrjud'^^f ::,\":L^^t^^^ 

Atrip, respond to ooSr r^n? * record-fiLn- 

creative dramatics 7* k . \"^' participate in ' 
th^ are dl^^ JnS 2™^??^''"'^ '^-^ Sometimes " 

an art project/ ^^i^^T or for 

Om KN71R0NHENr • ^?a^erS'^L°^ '^^"^"^ Center is ' . . 

to e"Couragihc the 
V interests of children a 

lefcrn, how he would like tTi^ t ^ ^^^^ like to 
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OBJBCTIVES WITHIN, TUB CENTliR 



■4t 



1. TO remain always flexible-a tool of the school'-^c hang i rig as neet^a * 
of 'pupils, teachers, and school change. 

^ / ■ t 

,2, To serve as a center for books and other, learning .materials. 
3. To provide a place where school projects ^an be carried out, 

It. To provide personnel capable of assisting" teachers' in implementing 
programs in progress vithin .the clMsroom. -wnT^ing ^ 

!^ l^rZ^^T throughout the year and expand, these themes 

as a form of curriculum enfiohment. 

6. To provide a place where children can pursue enrichment activities' 
(arts, crafts, nature study, creative writing, etc.). 

^* l^olll^tl a" °Pen atmosphere which will enoqurage pupils to develop 
creativity and positive personality growth. • 

8. ■ Tb encourage children to .develop, aalndependent- study program. 

9; To provide facilities, (personnel, matViala) for a teacher to " 
command in evolving an edubational prescription for a special child 
or a group of children. . 

10. To serve 4s a ufiifylng center of the school, where materials 
produced by any grade level can be shared bj; the , whole school. 

I:tertS'eJ?:c%ivei;r'^^ ^^^-^''^'^^ ^ "^''^ *° -^^^.^^^^ 



Visitors are always welcome fn 
the center. For, an appointment, 
write or cfilV^ • , 

Mrs. Phyllis Horton 
Director 

Giidden Learning Center 
' School District -lize 
DeKalbj, Illinola * 

815.758.7U31 . 



For information about career 
education .or materials avail- 
able, contact: 

Dr. Halter Wemick 
Director . • 
ABI£' Model Program 
. . The Urfiversity of Illinois 
' DeKalb, Illinois 

815.753.1959 
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Ucp resent at ivc Career Hducation Matci-icils: AJd rcs^^cs 

A TcntatjLve Framework for Developing. Compreliensive K-12: Te xas; 
Texas Kducat,ion Agency, Austin Texas 

Career Education Currieuimn Guide: Lara>;ette, Loiusiana ;. 

Robert Arceneaiik, Career 1 -ducat ion Supervisor, 
Lafayette Pariini ^Scliool Board,- Lafayette, Louisiana^ 



Geometry C/ivoor Unit: Minnesota 

Uniest Thomsen, Super iittendent, Public Scli6ols, 
Miite Bear Lake, Minnesota 

Field Trip Exploration for Junior High: Minjiesota ; 

' Etnest Tliomsen, Superintendent, Public Schools, 
, " IVhite Bear^Lake, Minnesota' 



Home Economits Care er Unit: Minnesota 

Ernest Thomsen, Superintendent, Public Schools, , 
White Bear Lake, Minnesota 

Career Education l^roiects K-12: Cloquet, Minnesota 

Career Education, Conmiittee, Public Scliools, 
Cloquet, Min3icsota 

Science Unit-Career Related": Minnesota 

1 — - »• v' 

Robert Mads'on, Director 

Dept. of Education, Minnesota State University, 
Vocation -Technical Division, Capital Square Bldg. ,\, 
St. Payl, Minnesota 

« < • ' 

Curriculum Units: Raleigh Co., West Virginfa 

Research 5 Development Project in Career Education 
Ralcij^h County Schools 
105 Adair Street 
;Bcckley, West Virginia 



Exemplary Resource Units in Vocarional nducation: LiTicoin Lo,. ivcsx v iikxh^u 



Exemj)lary Project * ' 

Lincoln County Schools 
llajnlin, West, Virginia 25523' 



Career Education: West Virginia 

Exemplary Project 
Lincoln Coujily Schools 
Hcunlin, West Virginia 25523 • 



ASSl-SSNKNT OK CARFEH I-DIICATION CURRiail.lIM MATKIU Al.'^ 

SuRRt?stod FlUKlamentals lor Conahlorat ion 
^ (research copy) 

■> 

Dr. LaVerna M. Fadalo 
• Cornell Institute for Occupational Education 
Stone Hall, Cornell University 
^ ^ ' Ithaca, New York 

Circle the appropriate number: 

1 - the inaterial adequately, demonstrates the fundamental 

2 -» the Material does not demonstrate the fundamental 

3 - the fundamental is not appropriate to the specific material 



Does the material contain objectives? 



1 


2 


3 


1. 


I 


2 


3 


2. 


1 


2 


3 


3. 


1 


2 


3 


4. 








• 


1 


2 


3 


5.^ 



4 



Can the acjcompl ishment of those objectives be measured? 

Are procedures, actlviries and content- of the mater ial .relal ed 
to and appropriate for meeting objectives? , ' ' , ' 

Is the nature and scope of the material content adequate to 
meet the objectives?,/ • 

12 3 6. Are expected outcomes through the use of tnatetial identified? 

1 2 3 7- Is the sequential' ordej- of material* presentat ton more likely than 
.others to lead students toward accomplishing basic goals? 

12 3 8. ^ Does the material introduce experiences that would ^ 
otherwise not be available in the classroom? 

1 2 3 9. Do the materials serve the range of abil it ies 'and aptitude 

within the target population? * 

12 3 10. Is there variety within the materials to provide for abilities 
of all pupils? - ^ 

1 i 3 11.^ Are the materials representative of the ctirriculum involved; thai 
is, do they help further the objectives oi the curriculum? . 

12. 3 12. Is the material sup{>lementary to the curriculum? 

12 3* Is the material basic to the curriculum? 

12 3 13. Dpes it contain suggested instructional procedures? 

12 3 14.' Is there clarity and. organization within the material? 

12 3 a) Are sample student activities and questions. included? 

12 3 b) Are in^structions clear? 

12 3 c) Is the intended use easily understood? 

J 2 3 • d) is it attractive? 

12!} e) Is it matclied to interest and reading level? 



- 2 - 



1 ;i 3 * 15, .Does the. matoFiab suggest other resources — . ^ a 

supplementar/'and/or instructional? ^ ^ ' 

I > J 16/ Doos\he mutoriHil proVldo IDr rcoclback to the user? 

I 2 3^ 17. Are the materials consummable? * - , ' 

* ' \ • " ■ . - 

12 3 18» Are there restrictions on material use, sui;h as restrictions 

as to making copies? . ^ ' 

Ir 2 3 19. Are the materials, if so- designated , appropriate for ^student use, 

such as usability, readability attractiveness, inte'resfand' motivation? 

% ' « » • ^ 

1 2 3 20» Are there provisions for evaluating the material as it '\ ^ 

is used within the educationaj. program? 

12 3 21. Does the material contain career education objectives? 

L 2 3 22. Does the material offer opportunity for illusion and*^ integration 
of career education with existing curriculum? 

23> To which career elements does the material generally address itself? 



1 


2 


3 




a) 


i-areer awnroness 


1 


•2 


3 




b) 


self awareness 


1 


2 


3 




q) 


dec is ion mak Ing 


1 


2 


J 




d) 


attitudes and appreciations 


r 


2 


3 




e) 


economii- ■ aw;wreness 


1 


2 


3 




f) 


skill awareness ' " 


1 


2 


3 




g) 


employabil ity skills 


1 


2 


3 




• h) 


educat ional "awareness ^ 



24. To which career education goals does this material address itself? 

12 3 a) The identification and integration of occupational and non- 

* vocational interests, skills, values and needs to encourage 

realistic and accurate self-understanding. 

12 3, b) The assessment of skills, values, interest and needs with. 

subsequent comparison to characteristics of alternative 

careers and life styles. 
12 3 c) The application of learning in schooT to conditions and demands 

within th'e out-of-school environment. 

12 3. d) To help acquire understanding of various aspects "of the world 

of work, such as specific occupational requirements, life style 
• of various occupational clusters/families , , the general nature 
' ' - of the "working life",^ and relationships between effects of 

various economic dlW social conditions. 

12 3 ' e) To help define and make exploratory career. choices that -are 

I compatible with individual interests, abilities and aspiration^. 

12 3 f) To help obtain at least minimum skills needed for employment 

or skills needed "for continued education ♦ 4 

erIc . ■ . : -ro^ 



25. *What bs the type of mater ial? ' 

1 2 3 ptinfed ^ 
1 2 3v audio-visual 
r 2 3, * manipulative 

26. Vlhat is the target for. the material? 

. 1 — ^ 3 curriculum * . 

12 3 career information 

1 2 \3 c'areer preparation 

1 >2 3 guidance 

' 1.2 3 ^ staff development 
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2 


3 . 


placement 


1 


2 


3 


evaluation 


1 


2- 


3 


community 


1 


2 


3 


management/a4niinistration 


.1 


,2 


3 


other: ' 



27. Wliat is the discipline area? 

* L '2 3 language arts 

1 2,3 ''mathematics 
*^ • 1 1 3 science 
, ^ 12 3 social studies / 
1 ^.2 3 f in^ arts 



30. 



31. 



28. , What career education population is served? ' 

students ' 1 2 

instructional personnel 1 2 

non-instructional - ^ 12 

personnel • . "* * 



2 3 

i 3 

2' 3. 



29. . What is the grade level" range? 

i 2 3 ^primary (K-3) 
12 3 intermediate, (4-6) 
^ ' 2 3 ^^early secondary (7-9) 



3 

I 
3 
3 



3* 

3 
3 



1 2.3 
.12 3 



health/physical e<iucation 
homo economics 
industrial arts 
other 1 . 



parents 

community 

other: 



secondary .(lO^'l^) 
post -secondary (13+) 



Does the material demand special conditions for its use? 



12 3 equipment 

12.^ facilities 

12 3. personnel oi: staff 

12 3 learning conditions 



12 3 time ^ 

12 3 instructional strategies 
12 3 other: ^ 



For what instructional strategies is .the material apRropriate^ 

drill practices 



12 3 self-instruction ' 

1 2 3 * discussion 

12 3 ? programmed ^^struction 

1 2 3 * simulation/gaming 

1 Z 3 r ^ psychodrama 

1^ 2'' 3 t role playing 

1. 2 3 individual projects 

'1 2 3 ' field observations 

12 3. self-evaluation 

1 \2 -3 groupVpanel discussion 

1 2 '3 *^ demon stimfons ' 
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2 


3' 


1 


2 


3 


1' 


2 , 


3 


1 


2 


3 


1 


2 


3 


1 


2 


3 


1 


•2 


^ 


1 


2 


3 


1 


2 


3 


1 


2 


3 


1 


2 


3 









individual/group counseling 
supervised work experience . 
lab simulation/practice I ' , 

modeling 

micro-teaching 

ptobLem solving 

dramatic activities • 

manipulative skill developinent 

psychomdtor activities.' *^ 

other: 1- 
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J2. Does the material coincide with the needs of my institution/project? 

-MATERIAL CONTENT 
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Obi^ectives 



Presentation 
of Material . 



Q 
Ui 
Ui 

o' 



Ability Range 
Served byV 
Material 



Aid fo-r 

Instructional 

Procedures 



yes, 



no 



yes I no 



yes* no 



yes * no 



Eval'uatiop 
Procedures 



Career 

Education 

Aspects 



yes I no 



Gener-al 

Characteristics/ 
of Material 



33. 



- " Total Number of ''yfisV answers,^ 

' , . Total Number of "no" answer^- 

Based on comparison of the material and local need, the recommendation 
made that: . * . ' \Z. 



The material should be used and:anade available to the' appro^jf^ate 
I I The material s)i(#uld^ nqt, be used or made available Xo^^tfte appropr£a?=^^^:f 




I' I 'No decision can be made without further consideration. 



7 



u 

H 

Q 



04 

3! 



i 



S 

H 
H 



3 



H 



0 

6 
I 

I 



H 



Q 
M 



ERIC 




ERIC 



< 



'CO 



I 

o 

I 



g 



-1 4^ 



CO 



I 

rd ■ OJ 
bO 0} bO 



TJ 8 0) 8 ! 



1 

O 

g 



12 

Q) 



I 

o 
o 




ERIC 



i:>l 




\ 

CO 
H 
I 



s 



. 60 



IS 



I 

0) 0) c 

^» S Id 8 
« c3 CO o 



O 



O 
-0) 



8 

O 



A 8 

■| § 

•0) f8 



5: 

S 

4J 



Q 



W 



■I 



I I 



I 
8 



I 




ERIC 



15>55 



APPENDIX D 



if •• 



" • - arruNC of suggested ruocnDURE . r 
FOR PRonucr idimificmion 



In the course of your institutes this suiumcr nurny; of your teams 
and participants will engage in the fomulation of 'Jproclucts" to be used 
within their career education anu staff development programs, lliese 
products can usually be categorized into those utilized prijnarilyi for 
"activities", .i.e. games, media, visuals, and displays, and those that 
are prijnarily instructional outlines such as "units" or "ijifused lessons". 

Some products, of either category, may be developed at your institute 
that offer potential for applicability and utilization by others. Often 
•these are difficult to reproduce and may need explanation for optfiml 

* ' 

Utilization. 

As directors and co-directors you may discover products of either 
the activity- oriented category or the instnictional outline category that 
you feel have potential at a technique or tool for others. The attaclied 
£om when completed would identify, describe and locate such products. Of 
course, when feasible, .samples of the actual product could be attached.. 

The completed forms from the eleven institutes at the end of the 
summer would .provide a systematic reference of institute product outcomes 
that directors and co-directors have identified. as being worthy of mention. 



1 
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pRonucr innm-incATioN porm 



nstitutc: 



^rector and Co-Director 
earn Identification: 



(Team Member) - 
CTeam Memberj 



Date: -, 





(School Administrator 
(Phone Numderj 



^ (Team Memderj 



(i'eam Member)^ 



I (Team Memderj 



Product' Description: 

1. What' are the materials? 



2. . What concepts will the materials 



help develop with middle school student^? 



1. How does the product relate to 



, the existiJig middle school curriculum? 



4. What outcomes have been observed 
school students? - 



i£ the product has been utilized with middle 



5. How can the materials be 
education? 



utilized with staff development programs in career " 
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APPENDIX E 



SYNTHESIS OF EPDA DIRECTORS FINAL REPORTS: PARTICIPANT OBJEC'T'IXJ^S 
Career Education Institutes: Middle School l^TA' 



THE TEA!'I WIL^ MVELOP UNDRRSTA^TDiriG FOR' THE ROT.E THAT CARFXR EDUCATION CAM 
AND SHOULD PiUy IN THE EDUCATIONAL MATRIX OF ALL YOUTH. 



WILL IDENTIFY THE DISCOIITIOTITIES AND COMTKr-lPORA^vY PROBLEMS -THAT 
HAVE LED TO PROPOSALS FOR CAREER EDUCATION, 



Validity: 

DepreG of 
achievement: 

Activities/ 
Resources : 

Evidence of 

objective 

achievements. 



^ - y 



A T high 



S - hip.h ' 
1 - moderate ' * • 

presentations, filn - FUTURE SHOCK, 
panel discussions, community s 



HOCK, 
urvey/^ 



teams^ identified community problems, 
discussed* film and its inplications, 
criterion 1.11, readings - annotated 
•bibliography, curriculum projects 
or products, tcans visits vjith 
Industrial leaders 



Comments: 



limited by time 



WILL TR.\CF THE UXSTORICAL ANTECEDENTS OF THE CAREtR EDUCATION MOVEMENT- 



Validity: 

A 

De?,ree of 
achieVempnt : 

Activities/ 
Resources : 



Evidence of 

objective 

achievement: 



Comments: 



1 yes, 1 - no, A - two* or moderate* 



3 - high, 2 - moderate, 1 - lox^ 



presentations, reading assignments, 
text, handouts 

criterion 1.22, readings arid lecture 
on antecedents increased level of 
awareness of particinaiits, nanel 
discussions, report.s of readinf.s 

Seemed Important only for hackcroimd , 
cldssroom teacliers feel tliis item is 
of little or no importance to them, 
thejr interest was not excessive in 
this objective. 



WILL IDEMTIFY AM) INTERRCLATE T1!E MAJOR TUr.ORIES^OF CAREER DEVELOPITXT. 



Validity: 

Degree of 
achievcnenf; 



Activities/ 
Resources: 

Evidence of 
obj^ective 
achievement : 



Cocnnents: 



^ - yes, 3 - hi\ihy 1 - moderate 

9 

1 - high 

A - moderate 

I - "low 

presentations, discussions, ^ * 
text 

4" 

criterion 1.31, readings - annotated- 
bibliography discussions, participants , 
were able to identify concepts, all 
not able to a^ply them 

too comprehen'sive for tine allotted; , 
theories or constructs uoro consiik':rcd , 
at best, of parf:i:inl value; Pr. Fadale's 
materials were inost helpful 



WILL E>7iMI::E THI' ^•'OrxKING DEFiniTIO^IS OF THE CARFFR EDrCATIO;? CO:;crPT 
PROPOSED IN UEGEITTS PAPER r^l, CIOE\S POSITIO^a PAPERS USOI:^S CCEM. 
P. . 



'^atldityT"^ 

Degree of 
achievement: 

Activicies/ 
Resources : 



Evidence of 

objective 

achievement: 



2 - yes, 2 - high, 2 - moderate 

5 - high 

X jr- moderate. 

CCEM, Regents Paper, ClOt position ^ 
papers, presentations^ d^iscviSsionf!;, • 
text, developnent of local .philjc)sophy 
during institute 

team definitions of CE, .comparison of 
pre- and post- dcf init:^pn;s, critorion 
1.41, curriculum products and mini- 
grant proposals,- 



UILL IDEOTIFY TOE COMPETENCIES NEEDED FOJl EOTRY INTO AK OCCUPATIOH AMD/OR 
THE WORLD OF WORK AS EXE!IPLIFIED BY THE COI^CEPT^ OF CAREER EDUCATIO::. 



Validity: 

Degree of 
achievement: 

Activities/ 
Resources : 



2 - yes,r 3 high, 1 - moderate 
2 r moderate 

■,^jtald trips, panel. Hall Occupational 
J' Inventory, filn, CCEII, cotrj-tunity resource 
"\ / survey*, interview guide, readings 



- 3 



/ 



Evidence^of 
objective 
achievement J 

Comments: 



discussions, criterion 1,51, developed 
comnunity profiles, audio-visual studies , 
questionnaires 

failure to hrin^ to the nroup ilavinf^hur<;t . 
or other appropriate ^cales or utilise 
a child psychologist 



1/6 WILL IDErrriFY TUT. DEVTn.OP>ffiNTAL ?:EEDS of middle SCIIOOT, CHILDRr:! THAT 
. Chll BE MET THROUGH CAREER EPUCATIO;!. ; 



Validity: 

Dfegree of 
achievement: 

Activities/ 
Resources: 



4 - high 

3 - high ^ . ^ 

1 - low 

interviews, presentations, construction 
of currici^lun units^, evaluation of 
existing middle school units, assigned 
readln^^s 



Evidence of 
objective ^ 
achievement: 

Comments : 



criterion 1,61; heated argument, panel 
debate, increased awareness 

very iittle interest in presentation; 
participants rated this as most important 



riiE aEi\:i ::i::iLERS will emiai^ce tleir k:;o;^edge akd apprlciation of the world 

OF WORK and the DYNAMICS OF THE -DISCO:mKUITIES IIIPOSED 3Y THE TIPACT OF 
ACCEI.ERATINC. TECnmOGICAL C^!A^!GE. 

2.1 f WILL TEST ATTITUDES, APrUfCIATIOHS aW miDERSTANDINCS AGAi:^ST THOSE 
■0? PEOPLE INVOLVED IK OTIIER OCCUPATIONS. , ' 



Validity: 

Degree of 
achievement : 



Activities/ 
Resources: 



Evidence of 
objective 
achievement : 



2 - yes, 3 - high, 1 moderate. 

4 - high ^ . 

1 - moderate _ 
1 - low , • 

field trips, discussions, presentations, 
panel, development of interview sheet, 
team reports ' , - . 

field trips, interviews. Bureau of. Labor 
statistics presentation - highly rated ty 
participants 



ERIC 
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Qomments: ' 



teams felt they had learned a p.rent i\cp\ 
cW will continue to do so throu^'h stcndv 
^development of contacts 



2.2 ^TILL BECaiE AWARE OF OCCUPATIONAL E!rrRAXCE LEVEL REQUIREMENTS AND 
TiiEIR HISTORICAL TRENDS. 



Validity: 

Degree of 
achievement: 



Activities/ 
Resources: 

Evidence of 

objective 

achievement: 



Comments : 



\ 



2 3- yes, 1 - high, 3 - moderate 

3 r hiph 

2 - moderate 
1 - low 
* 

presentations, field trips, corrfiunity 
resource surveys, reading assif.nPents 

determined educational entrance level 
^eouirenents for to'^ay's uorVcrs ar^ 
for workers who started 20 years aro, 
developed interview G^i^e quest>ions 

participants had nore interest in presen.t 
and futur6, teams learned 'a j^reat deal 
about each occupation- touched upon but 
not in a broad, sense 



2.3. mL DEVELOP A SE:«ITiyiTY TO THE RAPID EVOLUTION OF NEW CAREER 



OPPORTUNITIES. 



Validity: 

Degree 'of 
achievement : 

Activities/ 
Resources: 



2 ^ yes, 3 - high, 1 - moderate 

3 - high 

- moderate 

presentations, field trip, CCEK, community 
resource survey, curriculum unit, reading 
assignments 



Evidence o£ 

objective 

achievement: 

Comments; 



discussions, surveys, criterion 2.31, 
community profiles, panels • 

teams were made knowledgeable of tretids 
on the materials scale hut had limited 
time to collect data on job projections 



i 
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'JILL nrvno? a^: A'.'A-iEiirss dv 7± itr.Ti'ODS "Y '-'-^'IC? nTiT.r -m^? to?. 
.LA;50?.i:kS, TLx:u:icLv:s .^N': r.iorr.ssio.-.v.LS ahi: tiioj^ctlP. . 



ValiUty: 

Degree of . 
ahcievercrt: 

Activities/ 
Resources: 
I 



Evidence of 

objective 

achievement: 

Comments: 



1 ^ yci^, 1 - uo, 1 - nobler aco 
.A - liish 

2 - moderate ' » * ^ 

presentations, CCEM, field trips, 
^Occupational Outlook llanilbook, pnnal, 
community rnsotirce survejf, activities 
and reading assi2nments 

question-ansv;er follow-up; cviterion 2.41, 
individual research projects, curriculu'n 
materials, discussions 

the objective \;as too sppclfic and 
narrovly define! to o^ practical value 
difficult to do thorouj^hly 



^-LVL ^nVELO? a:: AVAPJ-ESS or TTTF. AT.TF.rjIATIV^ of PFJ-PAT^AIiO- 

AVAILABLE FOR ME:-TI:IC OCCbTATIOm Z:7ITkJ^ICX levet. RIQUIHE:!*.uS. 



Validity: 



Degree of 
achievement: 



Activities/ 
Resources : 



1 . yes, 2 - hir,h, 2 - moderate ' 

3 - high ^ 

2 - moderate 

presentation, panel, snail group 
activities: Occupational Clusterins, 
field trips, community resource survey, 
curriculum materials ' 



Evidence of 

objective 

achievement: 



Comments: 



individual research projects, team 
activities and readins assignments, 
cluster activities 'and follow-up plans; 
criteria 2.51, 2»52 

very broad objective which we could only 
explore . . ' • ^ 



WILL DEVELOP All AWARENESS OF THE TEQKMIQUES AND TASK ANALYSIS BY THOSE 

developi:;g occupational curricula. 



Validity: 

Decree of 
achievement: 



1 - no, 3 - high, 1 - moderate 

2 - high 

1 - moderate 

2 - low 
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Activities/ 
Resources: 



Evidence of 

objective 

achievement: 



Coxnments : 



presentation, panel, field tr«ip, 
curriculun uniti tonrx activities, 
readings assi<»ned and IiO'.s 

interest and attention Given, oxpresncd 
need for more of this in schools, 
criterion 2.61, teams met with curriculum 
people in district, r.^oup* discussions 
-/ 

of no practical value to the S^oup, EOCES 
helped a great deal 



3*1 



TllE TEAII WILL DEVELOP THE NTCi:SSARY K:iOIJLLI)GE, UITDERSTAICDINGS Af^) SKILLS 
SPECIFIC TO TECiiNIQUES-OF CURRICULUll MODIFICAtlON THROUGH IKFUSIO:: WITH 
CAREI?k EDUCATIOrJ ELF.>fENTS. 

< • 

WILL EXAl^ill^E 'extant SCHOOL DISTRICT GOALS. 



Validity: 

Degree Of 
achievement : 

Activities/ 
Resources: 



Evidence of 

objective 

achievement: 



Conraients : 



2 - yes> 3 - high, 1 - moderate 

« 

3r- high 

3 - moderate 

presentations, principals and teams worked 
together, development of local philosophy 
during institute, tean activities 

criterion 3.11, preparation of presentations 
to superintendents and Office of Cf., City 
School District of Mew York, mini-grant 
proposals * 

principals did not meet conxiitmenf 
(recommendation - need to spell it out 
much more clearly) , very few principals 
had anythitv; v;ritteh 



3.2 WILL EXAMINE EXISTING MIDDLE SCHOOL CURRICULA TO DCTERIIINE STUDE!JT LEARJlIXG 
OUTCOMES SOUGHT THROUGH EKIAKI LCARIUNG EXPERIE:?CES . 



Validity: 

Degree of 
achievement : 



Activities/ 
Resources: 



2 - yes, A - high 

A - high 

1 - moderate 

1 - low 

presentations, panel, development of local 
philosophy, team visits and reading assign- 
ments 
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Evidence of 
objective ^ 
achicvoment : 



Comnents: 



a few infused plans, criterion 3.22', task- 
force plans for in-rso.rvice courses, reports 
of staff -facilitators, IIO'^s and materials 
examined 

visits to school personnel in curriculiin 
revealed a ready willingness to adopt GE 
goals beciiase their ovni are rather fuzzy 



UILL IDCITIFY PPJIIARY SOURCES FOR CAREER RELEVANT INFOPJIATION, 



Validity: 

Degree of 
achievement ! 

Activities/ 
Resources ; 



Evidence of 
ob^ecti VP 
achievement : 



2 - yes, 3 - hi^h, 1 - moderate 

5 - high 

1 - moderate 

survey of instructional resource r^-^terials, 
D.O.T., vocational r:atcripls, curriculnra 
products and guides, presentation, annotated 
bibliop.raphy , ordered free an:d inexpensive 
materials, team activities 

teams compiled lists of primary sources 
for career relevant information, criterion 
3,31> research papers, curficulum products, 
eacfli school has upgraded media and ovn 
resource centers 



WILL U:iDrRSTA!n) TlIE USEFULKESS OF HIE '"OCCUPATIOIJAL CLUSTERING'* COXEPT . 
AS CRITERIA FOR EVALUATING, ASSESSING AlH) IhVAAGVAG K.NO\/LEDG£ OF THE \:ORLD 
'of UOPdC/ . ' ' 



Validity^ 

Degree of 
achievement : 

Activities/ 
Resources : 



Evidence of 

objective 

achievement: 



2 - yes, 3 - high, 1 - moderate 
6 - high 

film strip, small group activities: 
'Occupational Clustering;, presentations, 
» film, develop curriculum units, development*' 
of local philosophy, community resource 
survey, text, handouts, readin.?; assx^^nments . 

group presentations, 'used tq develop 
activities for. purpose of av;aroness, 
criterion 3.A1 currictilum materials 
produced, master* resource lists (Eric), 
rating of participants to 2 day workshop 
on decision making ' J 




LEAPJanC F.XPERICIICKS. 



Validity: 

Dep,ree of 
achievement: 

Activities/ 
Resources: 

Evidence oil 
objectiKey 
achievement : 



Comments : 
4 



2 - yes, A - high 

3 - hir,h 

'3 - noderate 

presentations; panel; development rtf 
infused plan, curriculum units: text 

wrote sone objectives with behavioral 
outcomes, criteria 3.51-3.91, curriculum- 
units ^ ^ 

met strong opposition to behavioral aspects 
but great enthusiasm for CE infusion 



3.7 



Validity: 

Degree of 
achievement: 

Activities/ 
Resources: 

Evidence of 

objective 

achievement: 

Comments: , 



2 - yes, A - high - , 

5 - high ' . 

1 - low 

presentations; panol ^ development of an 
infused plan, cvirriculum units; text 

criteria 3.51-3.91, career education units 
utilizing cross discipline planninr., 
curriculurn products v 

made teachers aw«re of need for ^Pf i^/^"^ 
but CE inf.ision made then very comfortable 



LEVEt LFARl^MG OUTCOMES CAN BE SOUnilT. ^ , 



Validity: 

Degree of 
achievement: 

Activities/ 
Resources: 



. A - high 

3 - high ^ 
1 - moderate 

presentations; panel; development of an 
infused plan, curriculum, untts handouts, 
text 



Evidence of 

objective 

achievement: 

Coinnients: 



criteria 3.51-3.91 . 

teams race tbls as "Jrinortant and folt 
they achieved it 



V7ILL '^)EVr.LOP SKILL IN C0MSTRUCTI>1G ^-TEASITRAT^LE .PERFORIWTCE 
(BEHAVIORAL OBJECTIVES). 



Validity: 

Decree of 
achievement : 

'Activities/ 
Resources : 



Evidence of 
objective 
achievement : 



3 - hif.h, 1 - moderate ' ^ f 

2 - hicH 

•2 - moderate 

presentations, cfevelop, curriculum units 
evaluation of existing' middle school 
curriculum s ^ 



products ddveloped, criteria 3.51-3'91, 
post te§t Bernabei materials. 



WILL DEVELOP SKILL* III COUSTllUCTIWG CRITLRIOII REFERKIXLD MEASUREb^-NTS 
FOR SUCH PERFO?JL\!rcE OBJECTIVES. 



Validity: 

Degree of 
achievement : 

Afc'tivities/ 
Resources: 



Evidence of^ 
objective 
achievement : 



3 - hich, 1 " moderate 

2 - 'high 

2 - raodcrate 

pX'esentations, xlevelop curriculuPi units 
evaluation oT existiuf*, middle school 
curriculum 

Criteria 3.51-3.91, pos): t^fijpernahei 

mat;erials, teachers were c^B?nced that 
this could and^^iould be developed 



THE TEAI'I WILL DEMoHsTFJVTE THE ABILITY TO PLAN/ 0RGA?5IZE, IlIPLEMriCT AND 
^APPRAlSt: JCAREER EmJCATlON TiACIIinG-LEARNING EXPERIENCES AND DEVELOP 
INSTRUCTIONAL MA^IALS FOR CLASSROOM USE. ^ • « ' 



WILL IDENTIF7 AMD EXAMINE ALTERI^A'flVE LEARiailG STRATEGIES. 
• Valiflity; ' " 2 - yGs,*3 - high, 1* - tiioderato 



- iU - 



1^ 



Degree of 
achievement : 

Activities/ 
Resources: 



\ 



moderate 



presentations, (development of materi^s 
and sharing an Occupattonn] riiister.ii^,;^ 
perusal of cu;;r^culum products an«l 
guides, text, -panel, develop curricii^ttn 
units 



Evidence of 

objective 

achievement: 



became involved in activities sharini 
strategies, identified areas appropriate 
to career fniiusiou in courses of stuq 
criteria A. 11-4. 61, grant proposals, [ 
audio-visual materials, curricoLum ui^Bts 



4.2^ uIll develoi^ fused instructional plains. 



Validity: 

Degree of 
^achievement: 



Activities/ 
K^sour^es : 



1 - ye's, 1 - no, 4 - high 1 

4 - high ' . ^ 1-f 

1 - moderate - • . . 

1 - low, ^ - ' 

panel, development of an infuse.d plaii^ 
presentations develop curriculQm unl^"; 
text • ^' 



Evidence of 
(^jective 
achievement : 



Comments: 



some (developed infu;5ed instructional fflans,^ 
criteria 4.11-At6l, work records, siim^fcive 
evaluation^? proposals for in-service 
training * r^J 

insufficient time • 



4,3, ' WILL DEVELOP Il^DEPEITDEOT STUDY PROGRAMS A:iD SUPPORTING PROGRy\li:iEn ?IATERIAli^ 



Validity: 

Degree of • 
achievement: 

Activities/ 
Resources: 



2 - high, 2 - moderate 

,2 - hish-^ 
2 - loy 



presentations, develop curricuLuir, 
units 



ERIC 



Evidence of 

objective 

achievjeraent: 

Comments : 



criteria 4 -11,-4. 61 



This is a difficult 6a55k to do f^doquaxf'l|r 

and, as an objective it x^ould|[re ro.-^j^^ 

to ain at it after particlpants^piavc ^^irned 

curriculum infusion — it mi^ht hi^cone 

•^add on" • ^ . M:^t / 



St--' 



WILL DLVELOP, WIEri IIECESSARY,^ SUPPLE^IENTARY CAREER EI)UCM*IOM IHIIT PLANS, 



Validity: - 

Degree of 
achievement: 

Activities/- 
Resources: 

Evidence of 
objective 
achievement : 

Conuncnts: 



1 - high, 1 - moderate, 2 - low 

1.- hifih 
3 - low 

preparation of infused materials, 
presentations, develop curriculum units 



some plans for the future, criteria A •11-4 ,61 
seen as an "add on" approach 



UILL PLA?^ A LEARI;II:G INFORWION^ ILVi^AGElIEMT. SYSTEM. 



^Vqlidity:^ 

Degree of . ^ 
achievement : 

Activities/*^ 
Resources: 

Evidence of 

objective 

achievement: 



1 .T high, 3 - moderate ' 

1 - -high 

2 - moderate 
1 - low 



presentations, develop curriculum units 

plans for worhiiis with staff to develop 
infused plans upon return to district, 
criteria 4.11-4.61 



WILL DEVELOP CRITERION REFEREIICED ItEASUROOTS OFSTDDENT PROORI^SS. 



Validity: 

*Degree of 
achievement: 

Activities/ 
Resources; 

Evidence of 

objective 

achievement 



3 - high, 1 - moderate 

3 - high 
1 -7 low 



presehtations* develop curriculum units 



criteria AJ.1-/I.61, products indicate some 
understanding * ^ 



- 12 - 



- THE TE.VI Wn.L PLAN STmECIF.S TO?.- VROi'MTiO CARHnR .r.nUCATIOrJ TIinOUCH STAFF 
DEVELOPMi::il r50Gtl.\M UITIIIV THEIR HOME S^CIIOOL a::D/OK SCHOOL DISTRICT. 

* . * ^ 

5,1 . WILL APPLY THE SIIILLS AND UNnCRSTA>:DT:iGS U'nCKSSARY* TO KSTAlLISilMIi'IT 
OF Tllli: IDENTITY A:;D WORKIJIC LFFECTIVKN1:SS Of| Tlin TKAM. * 



Validity: 



2 - yes, 4 - high 



Degree of 
achieyeraent ; 



6 - high 



Activities/ 
Resources: 



Evidence of 
objective 
achieveitient ; 



/Introductory activities, presentations, • 
communications* workshop , plannin.4l^local 
staff developnent 

sharing of school programs, active parti- 
cipation In c^^oup dynanics sessions, life 
planning; activities, coraiunity survey, 
conference with superintendents and local 
VEA, team spirit and enthusiasn 



5.2 WILL DEVELOP AI^ UOTERSTA.IDING OF THE CHANGE PROCESS ANli EXAMINE THE 

POTEI^riAL FOR APPLICATION 0^ TTTO OR MORE CHANGf: PROCESS JIODELS V] THE 
LOCAL SITUATION. 



Validity: 



1 - yes, 3 - hif;h, 1 -^moderate 



Degree of 
achievement: 



A - high 

1 - moderate 



Activities/ 
Resources: 



presentations, staff dc^velopnent proposal > • 
planning local sL/itf development 



Evidence of 

objective 

achievement: 



sharing of ideas for Im'plomeatation of 
staff developnent, criteria 5.11-5.3J, 
5.3-5.7, mini-grants, awareness that^^they 
would become change agents 



5.3 WILL ENIL\!^CE UNDERSTANDING OF THE PLANNING PROCESS, PARTICUTARLY AS IT 
APPLIES TO INVOLVE? IE:rr. OF DIVERSE CROUPS. 



Validity: 



2 - high, 1 - moderate 



Degree of 
achievenient : 



1 - hinh. 

2 - moderate 



ERLC 



Activities/ 
Resources: 



^ prcscntnt.lons, staff devclopmenL proposal, 
planning local staff devcloptaent . > 



Evidence of 
objective 
achlevcnent : 



prot>o£5al: criteria 5.11-5.21, 5.3-'>.7 



HILL DEVELOP PLAIIS FOR THE USE OF CO\^SULT,VITS A^^) ADVISOFvY nROUPS, 



Validity: 

Degree of 
achievement: 

Activities/ 
Resources: 



Evidence of 
objective 
achievenent : 



3 - high . • 

1 - high ^ " ; 

1 - moderate 

presentations, panel, scheduling for 
foLlow-i^p, sta'f^ development proposal, 
planning local staff developnent.. 



:?ILL DEVELOP PL.VIS FOP CO 
AiH) TilE SCHOOL DISTRICT. 



^ proposal; criteria 5.11-5.21, 5. 3-^5. 7 

tiUNicATio:: i-jter::al to the sc?^ool 2UiLDi::n 



Validity: 

Decree of 
achievement: 

Activities/ 
Resources: 



Evidence of 
obj ective 
achievement : 



3 - hJLgh 

"2 -hich 
1 - moderate 

scheduling for follow-up, presentations, 
staff development proposal, discussionc^ ^ 
v/ith guidance personnel, principals, and 
administration, planning local staff 
development 

part of proposal activity; criteria 5.11- 
5.21» 5.3-5.7: support from boards, super 
intendents, curriculum people 



WILL DEVELOP PLANS FOR EXTER1I/\L C0:CIUNICATI02]S WITH THE CPJCIUNITY AND 
ITS ApEHCIES. 



Validity: 

Degree of 
achievement: 

•Activities/ 
Resources: 



3 - -high ' r ^ 

2 - high ' 
1 - law * 

scheduling for '€ollow-up, presentations 
staff development proposal, discussion^ 
community resource survey 



1A0 



Evidence of 
objective 
achievement : 



« some. teams pi«ide contact with orp.nnlr.ations , 
others plan to invite parents to help, etc.; 
products; criteria 5. 11-5 • 21, 5*3-5»7 



5.7 VJILL DEVELOP A FORM:\L PrvOPOSAL A']!) SUUMIT Ml APPLICATIO:; FOPv A MIIII-GPJVMT 
FOR A PPvOJECT TO BE CAPvRIF.D OIJT OURl^fG T1!E SCHOOL YE.^R 197A-75* 



5.8 



Validity: 

Degree of 
achievement : 

Activities/ 
Resources: 



Evidence of 

objective 

achievement: 



3 high 



3 - high 

proposal writing, presentations, handouts, 
text, institute resources, on-Ccimpus 
sharing 



proposals; criteria 5«11-5.21, 5.3-5.7 




L^iDNriPLE>ti 



WILL PLiVN, DEVELOP A!n)M:D?LE>tENT A CO^^ONEI^T FOR STAFF DEVELOPME!IT WITH 
A TARGdCoK SPFCIFIED AUDIENCE. 



3 - high 
3 - high 



Validity: 



Degree of 
achievement: 

Activities/ 
Resources: 



Evidence of 
objective 
achievement : 



proposal writing, presentations, discussions, 
construction of curriculum units, connuni ty 
resource survey, ^hnndo'uts, text, planninp; 
local staff development, on-canpus sharing 



proposals; criteria 5.11-5.21,«5»3-5.7 



ERIC 



